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Introduction and methodology  

R2 “3 Dimensions Learning Model for VET “ is focusing on research of VET sector 

novelties and soft skills recognition in VET education areas in project countries - Czech 

Republic, Italy, Latvia and Greece. 

Three learning areas are:  

1. FORMAL LEARNING in provided as part of a formal education system which is 

structured and provided by trained teachers or instructors;  

2. NON – FORMAL LEARNING takes place outside the formal education system; 

3. WORK – BASED LEARNING provides students with work experiences 

embedded in real – life environment 

The EU recognizes three key competences in VET: digital, multilingual and literacy, as 

well as six main transversal skills: communication skills, customer handling skills, learning 

skills, planning and organization skills, problem solving skills and team-working skills. 

The independent variables of research model are formal, non-formal, work-based learning 

scales, dependent variable – VET training model. 

 

 

Image: R2 research model, created by Project Net, 2022 

The methods used: 

  1) document research – literature review on actualities in VET Sector; 

  2) Collection of 3D integration good practices in VET education in project partner 

countries; 

  3) SWOT analysis of VET sector in partner countries with the focus of soft skills; 

  4) national expert interviews and international expert discussion. 
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Report Structure  

This report comprises four main sections devoted to each method applied in information 

collection as well as Conclusion part. 

The report was coordinator by R2 leading organization Project Net from Latvia, with co-

leadership of Aurive from Italy and Novareckon from Italy. The contribution of each partner 

country and organization was valuable to create this report.  

1. Literature review on the current actualities in VET sector  

Vocational education and training (VET) equip learners with the knowledge, skills, and 

expertise necessary for a smooth integration in the labour market by enhancing their 

employability particularly concerning high - quality jobs, as well as contributing to their 

personal development, and encouraging active citizenship. In a broader sense, quality VET 

significantly improves the state of the European economy, as it can boost enterprise 

performance, competitiveness, research, and innovation, and is a central aspect of a 

successful employment and social policy (European Education Area, 2020).  

Project VET 3D strives to improve the VET practices in the European Union and hopes to 

increase European employability, make European VET all inclusive, as well as increase 

competition in the European labour market. The project focuses on merging three learning 

models used in vocational education - formal, non - formal, and work - based, which would 

provide more efficient possibilities of upskilling of current VET students, as there is an 

increasing need to regularly upskill and reskill throughout one's career especially due to 

technological advancements and globalization – VET is a key element of lifelong learning 

system. The three-dimensional approach of the VET 3D model describes these ways of 

learning as follows: 

4. Formal learning in provided as part of a formal education system which is 

structured and provided by trained teachers or instructors and ensures that the 

students are well – equipped with theoretical knowledge ands skills.  

5. Non – formal learning takes place outside the formal education system but still 

has some kind of an organisational framework (community-based adult education 

courses, fitness programs, etc.), this type of learning can be strongly affected by 

digitalisation and some social boundaries, such as COVID – 19 pandemic. 

6. Work – based learning provides students with work experiences embedded in 

real – life environment, allowing them to apply their academic knowledge and 

technical skills to practical examples, thus improving their employability. The EU is 

heavily concentrating on this model, as its aim is that by 2025 at least 60% of recent 
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graduates from VET should benefit from exposure to work-based learning during 

their vocational education and training. 

Merging of these practises would ensure the ease and lower the frequency of upskilling and 

reskilling throughout one’s career, as, as can be seen below (see Table 1), each of these 

learning models have specific positive, as well as negative attributes, thus by merging them 

certain drawbacks could be eradicated from the VET systems (Passion In Education, 2019); 

(Sweet, 2018); (Woods, 2019).  

Table 1 

Benefits & drawbacks of formal, non – formal, work – based learning 

Learning model Benefits Drawbacks 

Formal • Obtain certifications/degrees 

• Schools/institutions involved 

(unity, hierarchy, structure, 

discipline, proper curricula)  

• Overseen by the government 

• Trained teachers/instructors 

• At the moment, higher 

employability than other 

models 

• Lack of diversity  

• Not adaptable for real time 

needs – lengthy process of 

change (inflexible) 

• Heavily concentrates on 

hard, rather than soft skills 

Non – formal • Diversity in methods and 

contents 

• Local resources mobilization 

• More practical than academic 

in comparison to formal 

model 

• Has no age limit 

• Might take longer 

• Might not be 

nationally/internationally 

recognized education 

• Less predictable results 

• Absence of discipline, 

attitude, and good habits 

• Need careful consumed 

information vetting to avoid 

disinformation 

Work - based • Rea life examples 

• Apply academic knowledge to 

professional environment 

• Work specific skills acquired 

(no mismatching) 

• Less well – rounded, might 

be harder to switch between 

career paths 

• Early exposure to unethical 

and/or illegal business 



 

7 

 

• Networking opportunities 

(increases employability) 

• Improve soft skills 

practices (corruption, 

nepotism) 

• Risk of exploitation 

• Loses value significantly 

when F2F work is not 

possible (lockdowns) 

 

The project, however, concentrates on soft skills development through this merger of 

learning models, as business leaders have acknowledged a gap in this area among potential 

employees. Soft skills are often also referred to as transversal skills, core skills, intangible 

skills, or social skills. These skills usually compliment or are even the building blocks for 

the development of hard skills and are often harder to master than the hard or technical skills. 

They are the cornerstone for individual's personal development and are relevant to a broad 

range of occupations and not exclusive to particular economic sectors, thus can facilitate 

transition between different career paths. Such skills as leadership, empathy, self - 

sufficiency, time management, communication, teamwork, and problem - solving are 

considered as soft (ESCO, 2022). VET 3D aims to integrate these soft skills into VET 

curricula and help VET students to become more confident as personalities, future 

professionals, and entrepreneurs.  

This report is a part of the IO2 or research stage of the project and aims to explore the before 

mentioned learning models of VET across the European Union and in, among others, the 

post - pandemic Europe through reviewing current actualities related to vocational education 

and training in the European Union. The report is based on the analysis of 25 sources. 

Current EU actualities 

Significant portion of European citizens do not possess the right skills for the job market, or 

they are mismatched, leading to 40% of employers being unable to find people with the right 

skills to fill their vacancies (European Commission, n.d.). At the same time, the employment 

share of people with VET qualifications in the EU in 2020 was 60% (estimated 59% in 2030 

with only a minimal increase of 1 – 2 % in project partner countries) and on average 50% of 

those aged 15 – 19 participated in initial VET at upper secondary level (this EU average, 

however, masks significant geographical differences in participation ranging from 15% to 

more than 70%), making it possible to forge an assumption that VET has an eminent role in 

the preparation of these potential employees (Cedefop, 2022); (Cedefop, 2022); (European 

Education Area, 2021).  
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Employment rate of VET graduates (aged 20 – 34, ISCED levels 3;4) in 2018 in EU28 was 

80.5%, and while Latvia (83.3%) and the Czech Republic (83.5%) show conformity to this 

trend, Greece (63.1%) and Italy (66%) lag behind significantly. Out of these graduates, the 

highest percentage of employees with VET qualifications in EU in 2020 were in such 

occupations as operators and assemblers (69.4%), trade workers (68.3%), service and sales 

workers (64.5%), clerks (56.3%), and farm and related workers (55.4%) (Cedefop, 2020).  

The EU recognizes three key competences in VET: digital, multilingual and literacy, as 

well as six main transversal skills: communication skills, customer handling skills, 

learning skills, planning and organization skills, problem solving skills and team-

working skills – development of these competencies and skills is crucial for improvements 

in employability across Europe. Yet, annual public expenditure on vocational education at 

upper secondary and post – secondary level in 2018 was on average (EU27) only 0.5% of 

the GDP (Cedefop, 2022). 

Although, vocational education and training has been identified as a focus area for 

cooperation under the European Education Area initiative for the period 2021-2030, the 

European Union has long recognized the importance of VET through the creation of an 

agency (est’d 1975) that supports the development of European VET policies and facilitates 

their implementation – the European Centre for the Development of Vocational Training 

(Cedefop) (European Education Area, 2021). Cedefop provides insight into strengths and 

weaknesses of VET systems, as well as its social, economic, and personal benefits. Together 

with the European Commission, Member States and social partners, the agency has worked 

to make VET more appealing to people and employers, for instance, by developing European 

credit system in VET, Europass, or European qualifications framework (EQF) and 

supporting the national frameworks (NQFs) linked to it, as well as aiding the move to base 

curricula and qualifications on learning outcomes. They have also developed EU – wide 

approaches to comprehend current and future skills demand and supply. Cedefop’s efforts 

have helped validating new ways of non – formal and informal learning, as well as expand 

work – based learning, including quality and effective apprenticeships, through formulating 

upskilling strategies for people with low skills and implementing the social pillar (Cedefop, 

n.d.).  Similarly, the European Training Foundation (ETF) contributes, in the context of EU 

external relations policy, to the development of professional skills and competences. 

Recently, the agency has worked on the newest European skills index, which has uncovered 

low “recent training” indicator score in most countries, confirming that more emphasis on 

up and reskilling, and lifelong learning is need. Furthermore, the high level of skills and 

qualifications mismatching suggests the need to shift the policy perspective towards the 



 

9 

 

demand side of the market, and that structural problems complicate the process of matching 

the supply of graduates with the demand of employers (Cedefop, 2022).  

Also, the future of vocational education and training has been researched by the agency, 

assessing the possible challenges and opportunities. Results of the research show that quite 

a few countries have strengthened the general education component of their VET 

programmes either by increasing the extent of teaching general subjects or by better 

integrating them into the vocational education curriculum. Notably, the increased emphasis 

on general skills has not taken place at the expense of workplace learning – quite opposite - 

an expansion of workplace learning in I - VET curricula has been prevalent. However, it is 

becoming increasingly difficult to assess the exact extent of workplace learning, due to 

increased flexibility allowed at provider and individual level in the combination of different 

learning environments, especially due to changed learning practices during the COVID – 19 

pandemic (Cadefop, 2022).  

All of these findings are also discussed during special events. For instance, for the 6th year 

running, European Union has organised European Vocational Skills Week, this year from 

May 16th till May 20th, with the aim to improve the attractiveness and image of VET and 

celebrate all the very best practices in VET, with events by local, regional, national 

organisations, and other VET partners. This year there were 1098 events, which have 

estimated to had reached 679 711 people in 33 countries. Out of the VET 3D project partners, 

Italy had the highest number of events with 31, followed by Greece with 18, and then the 

Czech Republic with 5, and Latvia with 2 (European Commission, 2022). 

As of the COVID – 19 pandemic, as well as digitalisation and climate change - they have a 

significant influence on economy, employment, and society as a whole. Naturally, VET is a 

part of the response strategies to these events and challenges related to the pandemic, 

demographic change, digital innovation, sustainable or climate neutral approaches, growing 

demand for STEM skills, and the increasing need to constantly upskill and reskill throughout 

a person’s working life (Cedefop, 2021). Thus the Recovery Plan for Europe, that was put 

forward by the European Commission on July 1st, 2020, to combat the negative aftereffects 

of COVID – 19 pandemic, also included three proposals focusing on skills and VET: 

1. The Commission Communication on a European Skills Agenda for sustainable 

competitiveness, social fairness and resilience put forward 12 EU actions aiming to 

support partnerships for skills, upskilling and reskilling and empowering lifelong 

learning. Furthermore a Pact for Skills was launched to promote a culture of lifelong 

learning for all, build strong skills partnerships, monitor skills supply and demand 

and anticipate skills needs, and work against discrimination and for gender equality 
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and equal opportunities (European Commission, 2020). As of November 2021, more 

than 450 organisations had pledged to reskill over 1.5 million Europeans by training 

people in their sector, investing in up and reskilling, developing new training 

programmes, and promoting the value of learning in their organisation and with their 

partners. The target is to have 60% of adults participating in annual training by 2030 

(DG for Employment, Social Affairs & Inclusion, 2021).  

2. The Skills Agenda is accompanied with a Commission Staff Working Document on 

the Evaluation of the 2012 Council Recommendation on the validation of informal 

and non – formal learning. It aimed to assess the effectiveness, efficiency, relevance, 

coherence, and added value of the implementation and impact of this EU legislation. 

This evaluation revealed some, albeit fragmented progress regarding the set 

objectives, however, the Recommendation is far from being fully achieved 

(Directorate - General for Employment, Social Affairs and Inclusion (European 

Commission), 2020).  

3. The Commission proposal for a Council Recommendation on vocational education 

and training for sustainable competitiveness, social fairness and resilience seeks to 

ensure that VET equips the workforce – young and old – with the skills to support 

the COVID - 19 recovery and the green and digital transitions in a socially equitable 

way. This proposal is accompanied by a Commission Staff Working Document to put 

forward actions at EU level to support VET reform with clear quantitative objectives. 

The five priorities included concern promotion of work – based learning in all forms 

(with special attention to apprenticeships), development of quality assurance 

mechanisms in VET and continuous information and feedback loops, access to VET 

and qualifications for all, strengthening key competences, initiating and continuing 

professional development of VET teachers, trainers, and mentors (Directorate - 

General for Employment, Social Affairs, and Inclusion (European Commission), 

2020).  

Following the Commission’s communication, the European Council adopted a resolution 

setting out a list of objectives to be achieved by 2025 or the latest 2030 (European 

Parliament, 2022): 

• The rate of 15-year-olds with underachievement in reading, mathematics and science 

should be less than 15% by 2030 (2020 rate: 22.5% for reading, 22.9% for 

mathematics and 22.3% for science) 
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• The share of low - achieving eighth graders in computer and information literacy 

should be less than 15% by 2030 

• At least 96% of children between 3 years old and the starting age for compulsory 

primary education should participate in early childhood education and care by 2030 

(2020 rate: 94.8%) 

• The share of early leavers from education and training should be less than 9% by 

2030 (2020 rate: 10.2%) 

• The rate of 25 to 34-year-olds with tertiary educational attainment should be at least 

45 % (2020 rate: 40.3%) 

• The proportion of recent graduates from vocational education and training benefiting 

from exposure to work-based learning during their studies should be at least 60% by 

2025 

• At least 47% of adults aged 25-64 should have participated in learning during the last 

12 months by 2025 

Furthermore, with the Osnabruck Declaration, new policy actions for the period of 2021-

2025 to complement the Council Recommendation have been set to promote resilience and 

excellence through quality, inclusive and flexible VET, establish a new lifelong learning 

culture emphasising the relevance of C-VET and digitalisation, foster the sustainability of 

VET, and develop a European Education and Training Area and international VET 

(European Education Area, 2021).  

VET has also been significantly impacted by the escalation of the Russo – Ukrainian War, 

particularly due to the large-scale population movements across Europe in the form of 

Ukrainian refugees. From the 14 million that have left their homes in Ukraine, about 2 

million are school age. VET systems are finding this influx of students rather challenging; 

however, certain policies have been implemented to allow the refugees to continue their 

interrupted VET studies, switch from general education to VET, or to get early leavers to 

resume their VET studies. Many member states provide financial support to cover study 

programmes and internships in VET, free host country language courses within VET 

programmes, simplifying of the qualifications’ recognition process, a list of entities that 

accept refugees for work – based learning for VET taking place in a work – based settings, 

employment opportunities for VET teaching staff and many more. Naturally the diversity of 

learners have increased not only in terms of socio-economic background, but also age, 

abilities, special needs, cultural, ethic, and language backgrounds, stimulating the 

development of soft skills among VET students (Psifidou & Treves, 2022).  
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The main challenges in the project’s partner countries seems to be related to mismatching 

and lack of skills. For instance, in the Czech Republic there is a problem of refugees skills 

recognition – skilled workers are not able to start working in their field right away due to 

complex procedure of diploma recognition (ReferNet Czechia, 2022). In Italy training 

courses have been activated to reduce the mismatch of skills, thus easing refugees’ transition 

to work, and supporting their social inclusion (ReferNet Italy, 2022). In Latvia, the VET is 

not as popular as general education as only 21 of 700 school age refugees have chosen to 

pursue VET. A lack of language skills is the main challenge when it comes to integrating 

refugees in the national education and labour market, as knowledge of Latvian language is 

essential (ReferNet latvia, 2022).  

Conclusions 

Quality vocational education and training improves economy, specifically the labour market 

and entities’ performance. However, while 60% of those employed in the European Union 

have VET qualifications, there are challenges associated with both initial VET, as well as 

continuous VET, that do not always make them the most successful economic players as 

possible. European skills index 2022 has revealed that mismatching of skills is the biggest 

problem faced on the labour market, which could also be influenced by the low recent 

training indicator score among the citizens – the world is in constant change due to 

globalization and digitalization, thus there is a constant need for up and reskilling.  

There is also a strong focus on work – based learning, as historically this part of an 

educational process has been missing. Through the Council of the EU, Member States have 

set the target that by 2025 at least 60% of recent graduates from VET should benefit from 

exposure to work-based learning during their vocational education and training (European 

Education Area, 2021). However, project’s VET 3D focus is on the three-dimensional model 

of learning that merges this work – based learning with formal and non – formal learning, 

not specifically concentrates on one element. 

At the moment, other issues associated with VET concern combating the aftereffects of the 

COVID – 19 pandemic, as well as the ongoing Russian invasion of Ukraine. These problems 

are addressed within the Commission Communication on a European Skills Agenda, Pact of 

Skills, the Commission Staff Working Document on the Evaluation of the 2012 Council 

Recommendation, the Commission proposal for a Council Recommendation on vocational 

education and training, the Commission Staff Working Document, as well as EU – wide and 

national initiatives to integrate Ukrainian refugees in VET systems.  



 

13 

 

2. Collection of 3D integration good practices in VET education in project partner 

countries  

Collection of good practices in VET education was conducted during research phase of 

Result 2. Each country provided three cases to explain collection of good practices for the 

enhanced integration of the 3D in VET education formal, non- formal, work-based learning 

and learning mobility.  

The partners analysed existing best practices based on following criteria below: 

o VET school or initiative title, location, contact details, web page 

o How 3D (FORMAL, NON- FORMAL, WORK-BASED LEARNING AND 

LEARNING MOBILITY) is implemented in formal, work-based, non-formal 

o Are soft skills present in this case?  

o How this 3D example is funded? (e.g., state, EU, private, business)  

o What are benefits? Interviews with responsible person or students 

o What must be improved? Interviews with responsible persons or students 

2.1. Latvia  

Vocational secondary school Victoria  

 

Vocational secondary school Victoria  

Address: Meža Str.3, Riga, Latvia 

Phone: +371 67 807 009, email: victoria@riseba.lv, web page: victoria.riseba.lv 

Vocational secondary school Victoria has been founded by RISEBA University in 2008. It 

is the only private vocational school in Latvia.  

The school offers numerous vocational learning programmes that have been elaborated 

according to the legislation of the Republic of Latvia and profession standards. The main 

aim of each programme is to prepare a specialist who is competitive in the labour market. 

To achieve the aim, Victoria implements its formal, non-formal and work-based learning 

integrating soft skills into all stages of the learning process, especially since the new learning 

system withing the project Skola 2030 (School 2030) has been introduced. Learning process 

in vocational secondary education, including Victoria, consists of several blocks: general 

education block, lifelong learning block and professional competencies block. Professional 

competencies block, in its turn, consists of various modules. Within the learning process, 

students not only attend lessons, but also have various creative and applied projects, where 

mailto:victoria@riseba.lv
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the students of different professions and the lecturers of different subjects join to create some 

final product or idea, or project. The school also organizes a project week. 

As part of the learning programme, every year starting from the first study year, students 

have to take internship according to their professions and definite tasks that depend on the 

part of the programme acquired. The school finds the practice placement in the first year, 

but encourages its students to search for their internship independently. 

In addition to the knowledge acquired in learning process, students have to improve the skills 

that will be useful in future regardless of the profession chosen. If, during school, students 

have acquired the ability to get out of their comfort zone and have developed their 

communication skills, not only with the people they know, but also with complete strangers, 

it will significantly facilitate opportunities in the labour market. 

Learning Soft skills helps to understand how to handle stress situations. It is essential to 

realise that, if there are any problems, there will not always be someone who will solve them, 

so one must be prepared to take responsibility and come up with solutions. It will be highly 

evaluated by every employer. One of the opportunities to develop the skills needed is to 

independently find internship or educational opportunities. Young people participate in a 

variety of projects, such as the “University of Success”, attend university preparatory 

courses, develop their knowledge, learn to write CVs and motivational letters. 

Source: Images by Vocational secondary school Victoria School, 2022 

Graduation ceremony  

 

Annual Sport game  
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Participation at Education exhibition  

 

 

Ventspils Vocational Technical School 

 

Ventspils Vocational Technical School 

Address: Saules Str. 15, Ventspils, Latvia 

Phone: +371 63622663, email: info@ventspilstehnikums.lv, web page: 

www.ventspilstehnikums.lv   

Ventspils Vocational Technical School was founded in 1906. It was a private educational 

institution – a trade school with the right of a crown school. Both boys and girls attended the 

school and at that time it was something new in the city. In the following years, it became a 

state-owned school and changed its name several times. The school continues to operate up 

to this day and has developed into a modern complex with several premises both for practical 

training and living facilities. 

Ventspils Vocational Technical School offers a wide range of vocational education 

opportunities including in the competitive and highly demanded STEM fields of study, such 

as natural science and technology. During the learning process the learners acquire practical 

skills and specialized knowledge corresponding to modern business environment. 

Vocational education has been a great alternative to secondary education for a while now. 

Furthermore, it allows to pursuit the profession immediately after acquiring the qualification 

or to continue education at a university.  

For a long time, Ventspils Vocational Technical School has been preparing the workforce in 

several sectors and at different levels of qualification based on the demands of economy 

http://www.ventspilstehnikums.lv/
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sectors of Kurzeme Region, Latvia in general and the EU single market.  The school also 

offers opportunities for adult education. 

At Ventspils Vocational Technical School there is a common goal – to be one step ahead of 

others. Therefore, the school ensures a modern and dynamic learning environment with the 

best equipment, as well as accommodation facilities suitable for learning and leisure, and the 

school works closely with the best collaboration partners – entrepreneurs and the 

municipality of the city.  

Ventspils Vocational Technical School is a state-funded vocational school, it also receives 

financial support from participation in European projects and from local municipality.  

Soft skills are present and developed at all levels of education – formal (modular learning 

programme and profession standards including the soft skills), work-based (internships both 

in Latvia and abroad within international projects) and non-formal (a lot of interest clubs in 

different fields, for example, media studio, theatre, choir, various sports teams). 

To develop the soft skills, the school participates in many projects, both local and 

international ones. The school receives a great support from Ventspils municipality, which 

involves the school in different projects – sports, art, technical and others.  

The school also participates in many international projects like European Regional 

Development Fund projects, European Social fund projects, Erasmus+ and Nordplus, with 

the support of Ventspils municipality, the school is a member of “Xarxa FP” European 

International professional education mobility network, it participates in Interreg programmes 

and projects, as well as in Urban Innovative Actions: Next Generation Micro Cities of 

Europe. 

The benefit is definitely the support of municipality, which invests the funds in the 

development of the school, starting from developing a web-page and continuing with all 

spheres of school life. This provides wide opportunities for learners to develop their 

professional skills including soft skills. 

Source: Images by Ventspils Vocational Technical School, 2022 

Main building of the Ventspils 

Vocational Technical School 
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The visit of Accenture Baltics 

representatives with a lecture “How 

to Lear Like a Professional!” 

 

 

Gaining the professional experience 

 

 

Meeting of Student Councils from all 

over Latvia 2022 

 

 

 

Ogre Technical School, vocational education competence centre 

 

Ogre Technical School, vocational education competence centre 

Address: Aizupes, Tīnūžu pagasts, Ogres novads, LV-5001 

Phone: +371 26612354, email: ovt@ovt.lv, web page: www.ovt.lv  

Ogre Technical School is a public vocational education institution subordinate to the 

Ministry of Education and Science. It was formed by joining several public vocational 

http://www.ovt.lv/
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educational institutions: Ogre Craft School, Ogre Forestry Technical School and Ogre 

Vocational Secondary School.  

The school offers different level programmes: Forestry and Forestry Machinery, 

Mechanical Engineering, Hotel and Restaurant Services, Administrative Work, Computer 

Science and Electronics, Design and Art, Manufacture of Wooden Products and 

Construction Works – secondary vocational education programmes, as well, the school 

offers lifelong learning for adults and improvement of professional competence. In January 

2020, Ogre Technical School became an officially accredited educational institution of the 

International Baccalaureate Organization (IB World school) with the right to implement the 

IBCP – International Baccalaureate program in career education. Currently, Ogre Technical 

School is the only professional education institution in the Baltic States that implements the 

prestigious IBCP program. All the programs have been elaborated according to the 

legislation of the Republic of Latvia and profession standards.  

The main aim of each program is to prepare a specialist who is competitive in the 

labour market. Within the learning process, students not only gain theoretical knowledge, 

but also apply this knowledge in practice during their internship, various applied projects 

and in school’s workshops.  

Soft skills are the essential part of the learning process, as they are even included in 

the profession standards, thus, the development of these skills is important on the national 

level. For example, the standard for “Accountant” profession, as well as other profession 

standards, contains soft skills as obligatory for acquisition. 

In addition to the knowledge acquired within learning process, students have the 

possibility to improve the skills that will be useful in future regardless of the profession 

chosen. The participation in such programmes and projects of ERASMUS+, Nordplus 

Junior, European Regional Development Fund, European Social Fund, Climate Change 

Financial Instrument has great impact on the development of soft skills.  

The students of the School also take part in different competitions – local and 

international, such as Skills, Association of European Hotel and Tourism Schools organized 

competitions and others. 

The Ogre Technical School is a state-funded educational institution. It also receives 

funding from the above-mentioned programmes and projects. 

 One of the benefits that should be mentioned is that the School integrates all 

competences and communication skills into different kinds of projects, both internal school 

projects and bigger ones, extra-curricular activities and school interest societies, excursions 

and other events. 
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 The improvements needed are the following: methods of assessment should shift from 

examination to a diversified assessment with an integrated soft skill assessment, e.g. case 

study analysis, problem-solving tasks (or games), action learning projects. 

Source: Images by Ogre Technical School, 2022 
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2.2. Greece  

Vocational school LE MONDE 

Vocational school LE MONDE 
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Address: Thessalonikis 45, Moschato 183 46, Athens  

Phone: +30 21 0483 0500, email: info@lemonde.edu.gr , web page: 

https://www.lemonde.edu.gr/ 

How 3D (FORMAL, NON- FORMAL, WORK-BASED LEARNING AND 

LEARNING MOBILITY) is implemented?  

"LE MONDE Educational Group since 1996 is firmly at the top of Tourism & Culinary 

Education in the following specialties: Chef, Pastry Chef, Hotel Management, Travel Agent. 

It is a member of the World Tourism Organization and offers its students high quality 

educational programs, 'one of the most modern tourist study buildings in Europe with an 

area of 5,500 sq.m. The renowned teaching staff provides students with all the supplies for 

an excellent professional career in tourism and gastronomy in Greece and abroad. 

Inside “Le Monde the “LE MONDE CENTER FOR LIFELONG LEARNING LEVEL 2” 

is operating. LE MONDE CENTER FOR LIFELONG LEARNING LEVEL 2 is fully 

specialized in Tourism, Hospitality and Culinary Studies, with study programs that meet the 

most modern standards. It is an Educational Structure that has been certified by the EOPPEP. 

His specialties cover the whole range of professions of the Tourism Industry. It also provides 

a huge range of seminars, fast and independent, aimed at professionals of Tourism, 

Gastronomy and Confectionery - Bakery, as well as for amateurs. The study programs of the 

CENTER FOR LIFE LEARNING LEVEL 2 LE MONDE are flexible and adapted to the 

needs of the labor market. 

Image source: Vocational school LE MONDE, 2022 

 

 

How this 3D example is funded? (e.g., state, EU, private, business)  

For the time being the 3D model is a part of the business model and it is funded by the 

institute’s own financial resources as a part of what the business offers to the students. There 

mailto:info@lemonde.edu.gr
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is always on the other hand the possibilities to participate in national calls for proposals for 

training in specific groups. These are announced from the Ministries and can be a good 

opportunity to present the 3D model as a good practice, ideal for replication or for the 

creation of reports and methodologies. Moreover, EU funded schemes and calls can be an 

opportunity to present, boost and increase their set of tools in the domain of 3D VET 

provision.  

 What are benefits?  

The benefits of such approach can be multiple for the student, the organisation and also the 

labour market. Starting with the student, they have a more holistic knowledge and set of 

tools that boost the confidence for them and make them more competitive. For the 

organisation that performs the 3D VET, has the marketing reputation of implementing such 

an innovative approach and differs from the competition.  

What must be improved?  

What must be improved:  

1. There is no centralised directions for 3D VET models 

2. There are not countable indicators for counting non hard skills  

3. The students are focus on getting jobs and not on developing skills  

4. The concentration on innovation and the use of resources there, may decrease 

revenue in the mid- term for the private education businesses.  

5. VET organisations focus on profit and attracting more individuals and do not take 

risks in financially successful approaches implemented so far  

 

Image source: Vocational school LE MONDE, 2022 

 

 

 

Vocational School “AKMI” 

Address:  Kodrigtonos 16, Athens 112 57 
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Phone: +3021 2222 0200  email: prthes@iek-akmi.edu.gr , web page: iek-akmi.edu.gr 

How 3D (FORMAL, NON- FORMAL, WORK-BASED LEARNING AND 

LEARNING MOBILITY) is implemented?  

“AKMI” has been awarded as 1 of the 7 best Schools in Europe. It is the first private private 

VET in Greece that became a member of the Pan-European Training Network. In the 50 

years of their presence in the field of education, they have created and implemented 

strategies for a pioneering vocational education, based on international standards as stated 

in their reports. The quality of the education provided to vet provider AKMI, is ensured, as 

stated, by the continuous investments of all these years, in high level educational 

collaborations, in new technologies as well as in top material and building infrastructures. 

Our ability to pioneer the creation of new specialties with high absorption from the labor 

market is due to ongoing market research which has enabled us to always be many steps 

ahead as a result of our constant contact with the business world through the AKMI Career 

Office. AKMI offers a fully recognised certifications for studies in 15 sectors like tourism 

studies, gastronomy, education, web development and more.  In terms of work based 

education they have compulsory internship program for their students, providing a real life 

experience to all individuals. More over, the students attend workshop and career days, 

aiming to connect the students with the working field.Also the VET provider offers working 

simulation workshops implemented by national wide known top professionals that offer a 

real working day experience. The last initiative, together with the “mentors and coaches 

scheme” available, creates a perfect ground for the development of soft skills for the 

participants. Despite the fact that in Greece the soft skills are not part in the official 

certification, this organisation has spotted the need and provide in a structured way the 

competences development in the domain of soft skills.  

Image source: Vocational School “AKMI”, 2022 

 

 

How this 3D example is funded? (e.g., state, EU, private, business)  

mailto:prthes@iek-akmi.edu.gr
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In the terms of the formal education and the soft skills development of the students, the 

organisation funds them with their own resources based on the student fees. The organisation 

also has established a life long learning center and provides professional qualifications and 

it is available to the students of the organisation and in wider audience. This is also a source 

of income for the entity. Moreover for the internships, as in most cases, the Greek state co-

finance the interns, giving an incentive to the organisations and professionals to employ 

under this framework the student. Of course, a research for further European funding 

schemes could assist the effort to fund receiving for further adaptation and experimentation 

in the 3D vet model.  

What are benefits?  

From this approach, a multi level benefit is extracted. The main reason is the success story 

that can be told from the organisation in order to increase their reputation and be more 

competitive in the market. The students get to be involved in an innovating multi-contextual 

approach that provides more than the typical qualifications and make them have a 

competitive advantage in the working sector. For the businesses, through internships, they 

get to know the intern and as potential future candidate, evaluate her/him and keep in contact 

with the individual or the organisation in order to have links with the newcomers that are 

skilled and choose the ones that fit with their business.  

Image source: Vocational School “AKMI”, 2022 

 

What must be improved?  

Suggested improvements in capitalising all these extra material provided could be:  

1. Mention all these attributes in the qualification  

2. Receive more external funding for further and even more innovative 

approaches 
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3. Try to connect with other organisations that perform the same initiatives and 

convince the Ministries to add some of these into the part of qualification 

with quantitative indicators 

4. Through European projects offer their good practices implemented and also 

receive ideas for other ones implemented in other areas of Europe and bring 

them to Greece  

IEK DELTA  

Address: 22 Ippokratous 22 Athens, 10680 

197 Thivon Peristeri, 12134 

465 Messogeion Street, Ag. Paraskevi, 15343 

Phone: +30 210 8225983, email: info@iekdelta.gr , web page: https://iekdelta.gr/  

How 3D (FORMAL, NON- FORMAL, WORK-BASED LEARNING AND 

LEARNING MOBILITY) is implemented?  

IEK DELTA has been active in the field of Private Vocational Education and Training since 

1971, in accordance with the provisions of the Ministry of Education, the competent body 

of the National Organization for Qualification Certification & Vocational Guidance 

(EOPPEP) with a license of establishment, Government Gazette 3716/B΄/30-08-2018. 

Studies at DELTA IEK lead to a Vocational Training Certificate (VET Certificate) officially 

signed by the Ministry of Education. After receiving the VET, you can participate in the 

certification exams of the EOPPEP in order to obtain the Vocational Specialization, 

Education and Training Diploma Level 5. 

The Level 5 Diploma is recognised equally in all Member States of the European Union. 

Professional rights in countries outside Greece are determined by the national legislation of 

each country. 

In addition, in public sector competitions, holders of the Diploma of Certification are 

awarded an additional 150 points. 

IEK DELTA has 8 specialized schools and offers 54 modern specialties. 

Internships are proven to be the most effective way to complete your studies and successfully 

enter the labor market, having been trained on both a theoretical and practical level. In fact, 

it is an opportunity to work for a certain period of time in a real working environment. In 

this way, you can put into practice the knowledge you have acquired, strengthen your 

professional and interpersonal skills, get in touch with the modern professional world and 

network with institutions and executives. In many cases, it is even the ticket to a permanent 

job! 

mailto:info@iekdelta.gr
https://iekdelta.gr/
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The Career Office of DELTA IEK DELTA, through its long-standing strategic partnerships 

with the largest companies in Greece, is highly effective, with 100% of its students being 

absorbed in Internship positions of their choice! 

It is also noteworthy that in many cases DELTA students are hired by the company where 

they completed their Internship, even before the completion of their studies! 

The Career Office undertakes to identify and propose suitable Internship positions, based on 

your individual characteristics, skills and desires. Through personal meetings, training 

sessions and psychometric tests, you and your mentor will find the ideal place to start your 

career, so that you can get to know your future profession and train in realistic conditions, 

while acquiring all the necessary skills to develop in your chosen profession. 

IEK DELTA organises activities with the participation of students in order to introduce them 

to innovative activities developed in the different sectors. The students' self-activity is 

encouraged for constructions - works - projects supported by teachers, management and 

partners. Large colleges in Europe cooperate in joint activities for the development of 

innovative educational materials and visits, within the framework of various projects. 

Image source: IEK DELTA, 2022 

 

For the people of DELTA IEK DELTA, the goal is to create more than just excellent 

professionals. As part of our continuous upgrading of our services and our vision of a society 

of well-rounded people with education as the driver of change, we provide all students: 

● Specialized seminars and study visits 

● Specialised training courses and specialised courses and training courses for 

computer literacy (ECDL, GLOBALCERT, etc.) 

● Courses in foreign languages (English, French, German, Italian, Spanish and 

Russian) for beginners and advanced learners 

● Participation in scientific workshops, national and international conferences 

● Attendance of papers in scientific forums 
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● Participation in the largest professional exhibitions (ARTIZA, HORECA, 

POSEIDONIA, XENIA, PANORAMA BUSINESS, BEAUTY, GAMEATHLON, 

AITExpo, etc.) 

● Ability to use rooms and facilities outside of the course hours 

● Use by students of the recording and photography studio with booking program for 

rehearsals with their own groups 

● Provision of Certificates of Attendance for activities outside the course 

● Integration courses for those students who wish to join 

● Ensuring internships for all students 

● Participation in networking events of major companies 

Image source: IEK DELTA, 2022 

 

How this 3D example is funded? (e.g., state, EU, private, business)  

Tuition fees are used to support the school, therefore the majority of the revenue comes from 

the school's own funds.  

In addition, the school's European Projects Office encourages faculty participation in 

European programs with the goal of becoming a leader in the development of European 

Vocational Education and Training (VET) at both the national and European levels, by 

forming strategic partnerships with top European and international partners aimed at project 

development and implementation. Projects promoting quality growth in Vocational 

Education and Training (VET), as well as collaboration between education, training, and 

work, research and innovation, and student mobility for training and internships. 

IEK DELTA provides Training Courses that are specifically intended to fulfill the demands 

of Higher Education and Vocational Training, as well as the mobility of students and staff. 

IEK DELTA employs active learning techniques to optimize the advantages for participants 

and enable them to immediately put their new abilities to action. 
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All of the courses incorporate the market's most effective and fastest-growing instructional 

formats. It is mostly active in the following areas: Individual Learning Mobility (KA1) and 

Cooperation for Innovation and the Exchange of Good Practices (KA2) are two key actions. 

What are benefits?  

Teachers and alumni agree that the benefits of such an approach to learning are enormous, 

since school pupils and graduates have a strong knowledge of what they want to accomplish 

in the future and are more autonomous and responsible than typical secondary school 

graduates. They have some job experience already after graduating school, which makes 

them more competitive in the labour market. 

What must be improved?  

The following improvements are required: 

1. To enable effective collaboration, nationwide educational management institutions 

should provide VET providers independence and autonomy in curriculum creation, 

industry collaboration, teaching, and evaluation methodologies. Each VET school's 

educational quality will be examined (accredited) on a case-by-case basis, with no 

centralized standards. This manner, VET might better "serve" the industry by 

providing a competent and targeted workforce. 

2. The importance of cross-skill training has been highlighted in recent years, and 

instructors have changed their curriculum to include a mix of hard and soft skills 

within the VET program; this technique should be maintained and improved. 

2.3. Czech Republic 

Secondary Vocational School of Automotive Engineering and Secondary Vocational School 

of Automotive Engineering in Ústí nad Orlicí 

Střední odborná škola automobilní a Střední odborné učiliště automobilní, ÚSTÍ NAd orlicí 

https://www.skola-auto.cz   

How 3D (FORMAL, NON- FORMAL, WORK-BASED LEARNING AND LEARNING 

MOBILITY) is implemented? 

The Secondary Vocational School of Automotive Engineering and Secondary Vocational 

School of Automotive Engineering in Ústí nad Orlicí has been operating for more than 70 

years. In addition to teaching pupils, it also engages in extensive additional economic 

activities that help pupils enter professional life.  

Pupils study the diploma courses of Transportation Equipment, Autotronics and Industrial 

Ecology, or three-year apprenticeships in Motor Vehicle Mechanic, Bodybuilder, Car 

Painter and Auto Electrician. The apprenticeship courses are followed by a graduation 

https://www.skola-auto.cz/
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extension in Operating Technology, and a graduation shortened one-year study of the 

apprenticeship courses. 

In addition to these activities, the school also tries to develop pupils' interests and hobbies 

that they could use in future employment. In this area, the school chose to support pupils 

who enjoyed and were interested in "tuning cars". So the school took advantage of their 

interest in the topic and tried to bring the students to the possibility of connecting their 

hobbies with their future work and to show them a suitable graphic program. Having their 

own internet allows them to compare their own projects with current design trends.  

The activity involves two parallel classes divided into 4 sub-teams - working groups. The 

activity takes place in the ICT classroom, each pupil has a computer on which he/she works 

steadily and can do his/her projects continuously prepare and improve their projects. The 

teaching is done by a combined method of accompanying teacher's explanation, continuous 

projection of alternative inspirational projections of automotive design studies of individual 

car companies on the screen and their own creative activity and ideas of the pupils. The 

pupils work completely individually - the aim is to create an atmosphere of competition and 

creative rivalry. 

The school has set aside a total of 22 hours for this activity. This example of vocational 

training meets all the criteria - form, non-formal and soft skills and work-based. Primarily it 

is the use of formal pathways where time was given for the purpose of this 'project' and it 

was regular classes. At the same time, there was the use of work-based learning, where pupils 

tested a genuine working process by creating concepts and designs in a real-life setting. 

Soft skills can be represented here by students participating in a selection process for a 

winning project at the end and testing how they communicate with others in such a process. 

The school pursues several goals with this activity. It seeks to bring individual students to 

be able to assert their intention and concept in a competitive environment and in the company 

of other projects. Then, the whole group of pupils will participate in the final optimization 

of the winning tuning project for eventual small-scale production or experimental 

modification of a real car into a tuning form. 

Among other goals can be identified: 

1) To teach students to actively use the possibilities of their own creative potential, to 

assert their opinions and to find the optimal way to solve construction, production 

and design procedures. 

2) Strengthen your individual negotiation skills, confront your ideas with production 

practice and effectively coordinate your efforts within the implementation team 

How this 3D example is funded? (e.g., state, EU, private, business)  



 

29 

 

Funded by school 

What are benefits?  

The school pursues several goals with this activity.  

It seeks to bring individual students to be able to assert their intention and concept in a 

competitive environment and in the company of other projects. Then, the whole group of 

pupils will participate in the final optimization of the winning tuning project for eventual 

small-scale production or experimental modification of a real car into a tuning form. 

Among other goals can be identified  

1) To teach students to actively use the possibilities of their own creative potential, to 

assert their opinions and to find the optimal way to solve construction, production 

and design procedures. 

2) Strengthen your individual negotiation skills, confront your ideas with production 

practice and effectively coordinate your efforts within the implementation team 

What must be improved?  

The teacher teaching the subject sees a potential improvement in the fact that once the 

winning design has been chosen, the pupils could try to transfer the design to the car itself, 

but this appeared to be very costly. 

Image source: ÚSTÍ NAd orlicí, 2022 

Slides from used presentation in the class 
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School entrance 

 

 

Vyšší odborná škola a střední průmyslová škola, Šumperk 

Vyšší odborná škola a střední průmyslová škola, Šumperk 

https://www.vsps-su.cz/ 

How 3D (FORMAL, NON- FORMAL, WORK-BASED LEARNING AND 

LEARNING MOBILITY) is implemented?  

This project primarily focuses on educating pupils in the area of financial literacy. Practice 

is always the best way to acquire a skill. A group of students will prepare and design an 

activity that is designed for them and their classmates.  The pupils, under the guidance of 

one of them and in consultation with the teacher of the particular subject the activity 

concerns, will develop a project application and submit it to the Parent Council 

representative at the school for consideration. The successful project is supported according 

to a justified budget and the group of pupils receives earmarked funds for its implementation. 

The project is implemented, supported by an output - usually a multimedia presentation, an 

article in the regional press. The funds must be accounted for and a final report is submitted, 

supported by this account. The whole activity follows the same rules as an ESF project - 

even the forms are similar, just simplified.  

Again, all criteria - formal, non-formal, work based and soft skills - are met. Pupils will 

experience different aspects of creating their own project, managing finances and 

communicating in teams and with teachers. The work of creating a project and financing it 

provides a good foundation for possible future employment. 

How this 3D example is funded? (e.g., state, EU, private, business) 

The school was included in the project "Teacher training in the preparation and management 

of EU structural funds projects in secondary schools in the Olomouc Region" and under its 

narrative this project was born. The school has a civic association, the Council of Friends of 

the Secondary School of Industry, which manages the funds allocated for extra-curricular 

https://www.vsps-su.cz/
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school activities, which is controlling to which project goes how much money. It is a 

combination of funding.  

What are benefits?  

The main benefits are the ability of the pupils to learn to apply their acquired knowledge 

from school in this way. They learn financial literacy, project management and creation, 

basic aspects of entrepreneurship and other key competences. In terms of soft skills, they 

will develop teamwork, communication and generally improve their social/emotional skills. 

What must be improved? 

Improvements could be found in the form of increased funding for individual projects. 

Image source: Šumperk, 2022 

 

School building  

 

Study process  

 

Gastronomical secondary school of Adolph Kolping 

 

Gastronomical secondary school of Adolph Kolping 

Address: U Klafárku 3, 591 01 Žďár nad Sázavou 
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Phone: +420 566 502 470, email: skola@ssgak.cz, web page: www.ssgak.cz  

How 3D (FORMAL, NON- FORMAL, WORK-BASED LEARNING AND 

LEARNING MOBILITY) is implemented?  

Gastronomical secondary school of Adolph Kolping was founded in 1995.  Its founder is not 

the state, but a religious organisation, namely the Adolph Kolping Religious Community. It 

is the only religious secondary vocational school of this type in the Czech Republic.  It is 

financed from the state budget of the Czech Republic. Tuition fees are not collected at the 

school for this reason. At present, about 200 pupils from all over the Czech Republic study 

at the school. 

The school offers three courses of study (cook, pastry chef/confectioner, waiter) and one 

course of study (gastronomy) of vocational education. The study of the apprenticeship 

courses is three years long and ends with a final examination. It is intended for pupils who 

have successfully completed primary school. Graduates receive an apprenticeship 

certificate. 

The study of the study field is two years and ends with a final examination (maturita exam). 

It is intended for pupils who have successfully completed a three-year catering-type 

apprenticeship. Graduates are awarded a school-leaving certificate.  The study of these 

subjects is carried out in accordance with the applicable Czech school legislation (Education 

Act, Framework Curricula).  In connection with this legislation, the school has prepared 

school curricula according to which the pupils' education is conducted. The main aim of each 

school education programme is to prepare pupils as professionals who are professionally 

equipped to be employable and competitive on the labour market.  

In order to achieve this goal and to acquire professional competences, the school uses various 

forms and methods of teaching, using elements of formal and non-formal education to 

integrate soft skills into all stages of the educational process. All activities and outputs of 

these programmes are in line not only with the applicable legislative documents, but also 

with the announced document of the Ministry of Education of the Czech Republic called the 

Strategy of Educational Policy of the Czech Republic until 2030+, which in vocational 

education places the greatest emphasis on the connection of theoretical and practical 

knowledge.  

The educational process in three-year vocational education courses consists of theoretical 

and vocational blocks, which alternate in regular weekly cycles. In the theoretical block, 

pupils acquire the relevant competences and skills in general education and vocational 

subjects. 

mailto:skola@ssgak.cz
http://www.ssgak.cz/
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 As part of this learning process, pupils learn how to write CVs and cover letters in order to 

be better prepared for mobility and employment in a foreign country. The vocational block 

focuses on the development of professional skills and competences in practical learning and 

serves to link theoretical knowledge with practical knowledge. Both blocks include group 

and project activities focused on teamwork, developing communication and coordination of 

activities and presentation of own results. 

 The classes are attended by experts from practice. The students visit the experts at their 

workplace to learn about the relevant technology and work on site. The school organises 

project days on specific topics with the aim of producing a final product or idea. Beyond the 

educational process, the school prepares professional seminars and courses for pupils under 

the guidance of top practitioners. As part of the professional block, pupils also participate in 

catering events that take place in a real host environment. Here again, in addition to the 

development of professional competences, they also develop soft skills (teamwork, empathy, 

flexibility, communication, coordination, stress management, sense of responsibility, 

motivation). 

 Pupils also take part in gastronomic competitions in the Czech Republic, which give them 

the opportunity to compare themselves with their peers and at the same time give them the 

opportunity to learn how to cope with stressful situations and to show their skills and 

competences in a competitive event. 

How is this 3D example financed?  

All school activities and activities are funded by the state budget of the Czech Republic. 

There are insufficient funds to develop other activities aimed at making the educational 

process more efficient and better. Therefore, the school uses other sources of funding. The 

school implements non-investment projects funded by the EU to develop soft skills for both 

pupils and teachers, as well as investment projects related to the construction of new teaching 

and training facilities and the acquisition of necessary technology. Other opportunities for 

vocational and soft skills development have been the school's involvement in the 

LEONARDO programme in the past and currently in the ERASMUS+ programme. The 

school also receives funding in the form of donations from sponsors or the parental 

community.  

What are the benefits? 

The benefits of this approach to the process of educating students are very significant and 

beneficial, according to teachers and alumni. Pupils and school leavers have a clear 

understanding of what they want to do in the future and what their future career orientation 

will be. Pupils are more independent and responsible compared to pupils who have 
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undergone general secondary education. Pupils can more easily apply theoretical knowledge 

to practical activities. After successfully completing school, they have experienced work 

habits and experience that make them more competitive in the labour market.  Some 

graduates go on to further studies (post-secondary studies, university studies), others go into 

the labour market. The experience is that graduates who want to work get their first job no 

later than two months after graduation. 

What needs to be improved?  

Improvements needed: 

1. More government involvement and support in the development of secondary 

apprenticeships.  This involves more funding to schools to develop the necessary 

infrastructure, technical equipment and teacher remuneration commensurate with the 

importance and relevance of the profession. 

2. Allow schools greater variability and the possibility to influence the educational process 

in terms of teaching content and the introduction of innovations so that teaching responds to 

the current needs of the labour market and changes in economic conditions in society. 

3. In relation to the above point, adapt the uniform final examinations and strategic 

educational documents to the current needs of the labour market, give schools greater 

freedom and autonomy in designing the school curriculum and enable greater links between 

schools and the catering industry.  

4. In the conditions of our school, to establish cooperation with a foreign gastronomic school 

or similarly oriented institution. To jointly prepare a mutually enriching project that would 

be able to involve pupils in pupil mobility funded by European sources (ERASMUS+).  

Image source: Gastronomical secondary school of Adolph Kolping 

Students of cook, pastry 

chef /confectioner and 

waiter with presentation of 

dishes and drinks 
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Pupils at school during 

recess in the outdoor area 

of the school 

 

 

School cafeteria area with 

student service 

 

 

School recording and 

photography studio space 

 

 

International gastronomic 

competition with the 

participation of our pupils 
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Catering event provided by 

our school with the 

participation of our pupils 

 

 

Catering event provided by 

our school with the 

participation of our pupils 

 

 

Catering event provided by 

our school with the 

participation of our pupils 

 

 

Catering event provided by 

our school with the 

participation of our pupils 
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3. Mapping VET sector SWOT analysis in project partner countries 

The activity “Mapping VET sector SWOT analysis in project partner countries” was 

conducted in each partner country focusing on overall SWOT principles (Strength,  

Weakness, Opportunity, Threats) based on following criteria below:     

o VET national system (overall situation)  

o Presence and quality of 3 learning dimensions in VET sector (formal, non-formal, 

work-based), also with focus on soft skills  

o VET curricula  & Teaching methods, also with focus on soft skills 

o VET Trainers and teachers (skills, education, motivation, understanding about soft 

skills) 

o VET school Staff and management (skills, education, motivation, understanding 

about soft skills) 

o VET students (skills, motivation, understanding about soft skills) 

o National funding & international funds (availability, amount, easiness to access) 

o Facilities & building & infrastructure 

o International cooperation  

o Collaboration with business, public sector, research organizations, civil society  

3.1. Greece  

Partner: EILD  

VET national system (overall situation)  

Strength  

Well educated vet teachers with high 

teaching standards  

 Weakness  

Outdated curricula 

Opportunity  

Students turn of interest towards vet schools 

Threats  

Not high acceptance of students will lead 

new students not choosing vet schools due 

to outdated methods 

Indicators:  

Presence and quality of 3 learning dimensions in VET sector (formal, non-formal, 

work-based), also with focus on soft skills  

Strength  

Development of horizontal skills 

 Weakness 

Difficult to measure learning outcomes  

Opportunity  

Getting skills valuable to the labour market 

Threats  
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No concrete understanding of performing 

3D learning 

 

VET curricula  & Teaching methods, also with focus on soft skills 

Strength  

Big number of schools and open 

competition that has led to increased quality 

of teaching methods 

 Weakness  

Not a cetralised direction for innovative 

methods, make difficult the entrance of new 

smaller vet schools to the market 

Opportunity  

A big percentage of students look for 

employment and turn towards vet schools  

Threats 

Limitation of competition will lead to a 

slow in innovation in teaching methods and 

quality of training curricula. 

VET Trainers and teachers (skills, education, motivation, understanding about soft 

skills) 

Strength  

High capacity and they are ready to 

integrate such methods to a teaching model 

 Weakness 

No clear directions and performing teaching 

methods from experience to a big extend   

Opportunity  

If soft skills will be integrated to training 

models, there will be a great opportunity for 

absorbing of students to the labour market, 

due to that horizontal skills are valuable, 

specially for entry level candidates  

Threats  

With vague instructions that are current 

available on how to integrate soft skills to 

trainers, the courses are in danger of losing 

integrity 

 

VET school Staff and management (skills, education, motivation, understanding about 

soft skills) 

Strength  

Great skillset and ability to learn and adapt 

to new knowledge 

 

 Weakness  

Limited knowledge about methodological 

ways to integrate soft skills into training  

Opportunity  

They can create structured ways to integrate 

soft skills into vet institutions  

Threats  

To be misleaded and distracted from goals 

if they have no good directions 

 

VET students (skills, motivation, understanding about soft skills) 
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Strength  

Will to learn and motivate to work  

 

 Weakness  

They do not know how recognise horizontal 

from hard skills  

Opportunity  

If directed, students can learn valuable 

horizontal skills for their professional 

development 

Threats  

If soft skills are not integrated well into 

methods of teaching, distraction and 

confusion may occur  

National funding & international funds (availability, amount, easiness to access) 

Strength  

Eu budget is sufficient  

 Weakness 

National funding is difficult to be obtained 

and it is limited  

Opportunity  

If trained, vet organisations can attract eu 

funding  

 

Threats  

If human resources and capital is 

mismanaged there is the treat on eu funds to 

require a lot of in kind contribution in 

human capital and hours, decreasing the 

added value of the funding  

Facilities & building & infrastructure 

Strength  

Private vet for profit have facilities since 

they compete  

 Weakness  

Public and small vet organisations can not 

invest for infrastructure 

Opportunity  

If funding and increase of students is 

present, the facitilites will improve 

horizontally  

Threats  

Strong marketing can mislead students for 

the quality of studies that is not always 

linked with quality of infrasrtucture 

International cooperation  

Strength  

Can be a tool for exchange knowledge and 

practices 

 

 Weakness 

Small organisations may not have the 

needed capital and human capacity to 

participate   

Opportunity  

Increase of knowledge, new prectices and 

innovation  

 

Threats 

Misguidance from the activities that make 

profit due to absorbing human capacity on a 

international cooperation program   
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Collaboration with business, public sector, research organizations, civil society  

Strength  

New opportunities for business and 

leverage expertise  

 

 Weakness  

If cooperation is not a part of a strategic 

plan, there is limited changes of generating 

impact for all sides involved  

Opportunity  

Cross-sectoral collaboration and new 

opportunities for vet organisation to have 

students and practices from various 

stakeholders  

Threats 

Use resources in a field that will not 

generate usable outcomes   

Sources:  

o https://www.cedefop.europa.eu/en/country-reports/statistical-overviews-vet-greece 

o https://erasmus-plus.ec.europa.eu/programme-guide/part-b/key-action-1/mobility-

vet 

o http://www.gsae.edu.gr/ 

o https://www.eoppep.gr/index.php/el/component/phocadownload/category/3 

o http://www.gsae.edu.gr/el/epaggelmatiki-katartisi/mathiteia-diek/mathiteia-

plaisio/278-programmata-kdvn 

o Ίδρυμα Νεολαίας και Δια Βίου Μάθησης - ΙΝΕΔΙΒΙΜ (inedivim.gr) 

o ΣΧΕΔΙΟ ΕΘΝΙΚΟΥ ΠΡΟΓΡΑΜΜΑΤΟΣ ΔΙΑ ΒΙΟΥ ΜΑΘΗΣΗΣ (minedu.gov.gr) 

o ΕΙΣΑΓΩΓΗ (upatras.gr) 

3.2. Czech Republic 

Partner: European Development Agency 

VET national system (overall situation)  

Strength  

1. Good involvement of employers in 

VET, providing pupils with work 

experience 

2. New fields of education demanded 

by the labour market are being 

included in the education system, 

and not only due to the process of 

digitalisation and robotics 

 Weakness  

1. Outdated system of subjects 

2. Poor permeability (s dead-ends, 

reducing or preventing opportunities 

for further employment, 

development and lifelong learning) 

3. strong link between the attainment 

of a professional qualification and 

https://www.cedefop.europa.eu/en/country-reports/statistical-overviews-vet-greece
https://erasmus-plus.ec.europa.eu/programme-guide/part-b/key-action-1/mobility-vet
https://erasmus-plus.ec.europa.eu/programme-guide/part-b/key-action-1/mobility-vet
http://www.gsae.edu.gr/
https://www.eoppep.gr/index.php/el/component/phocadownload/category/3
http://www.gsae.edu.gr/el/epaggelmatiki-katartisi/mathiteia-diek/mathiteia-plaisio/278-programmata-kdvn
http://www.gsae.edu.gr/el/epaggelmatiki-katartisi/mathiteia-diek/mathiteia-plaisio/278-programmata-kdvn
https://www.inedivim.gr/
https://www.minedu.gov.gr/publications/docs2011/epdvm_teliko_110303.pdf
https://eclass.upatras.gr/modules/document/file.php/PN1453/dve.pdf
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3. some teaching fields unique, with 

very narrowly focused specialisation 

that is unrivalled elsewhere  

the successful completion of a level 

of education 

Opportunity 

1. introduction of dual system of 

education in a modified form 

adapted to conditions in the Czech 

Republic 

2. strengthen individual career 

guidance (tailored for each student) 

3. Revision of framework curricula for 

vocational education (competence-

based model and the need to develop 

competences in all pupils for active 

civic, professional and personal life) 

Threats  

1. not yet systematic and well-

functioning link between sphere of 

education and the world of work 

2. insufficient response of education 

system to dynamically developing 

sectors of the economy 

(digitalisation - automation - 

robotics) 

3. Little emphasis on key competences 

and soft-skills development of pupils 

Indicators:  

Presence and quality of 3 learning dimensions in VET sector (formal, non-formal, 

work-based), also with focus on soft skills  

Strength  

1. widely set framework from Czech 

Ministry of Education in terms of 

incorporating soft skills in any 

dimensions 

 Weakness  

1. not systematic and well-functioning 

3D learning model in VET 

2. little emphasis on non-formal 

education curricula 

Opportunity  

1. possibility to motivate and 

methodologically support the 

teachers to focus more on soft skills 

development  

Threats  

1. further prioritisation of work-based 

education in reaction on foreseen 

implementation of dual education 

system 

VET curricula  & Teaching methods, also with focus on soft skills 

Strength  

1. efforts of VET system to include 

new modern teaching fields and 

curricula 

 Weakness 

1. insufficient development of pupils’ 

digital literacy and computational 

thinking, along with the topics of 
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sustainable development and 

responsible citizenship 

Opportunity  

1. Innovate the system of subjects 

2. Revision of framework curricula 

with emphasis on the competence-

based model and the need to develop 

competences in all pupils for active 

civic, professional and personal life 

Threats  

1. slow revision of framework 

curricula that lags behind the 

changing demands of the labour 

market 

VET Trainers and teachers (skills, education, motivation, understanding about soft 

skills) 

Strength  

1. improving financial remuneration 

for teachers’ work in association 

with improving their motivation and 

passion 

 Weakness  

1. the increasing demands placed on 

teachers 

2. the rising average age of teachers 

3. the teacher shortage on the labour 

market 

Opportunity  

1. greater use of programmes of further 

training of teaching staff and 

methodical support from Ministry 

Threats  

1. insufficient emphasis on soft-skills 

teaching methods in the system of 

teacher training and professional 

development 

VET school Staff and management (skills, education, motivation, understanding about 

soft skills) 

Strength  

2. improving financial remuneration 

for teachers’ work in association 

with improving their motivation and 

passion 

 Weakness  

4. the increasing demands placed on 

teachers 

5. the rising average age of teachers 

6. the teacher shortage on the labour 

market 

Opportunity  

2. greater use of programmes of further 

training of teaching staff and 

methodical support from Ministry 

Threats  

2. insufficient emphasis on soft-skills 

teaching methods in the system of 



 

43 

 

teacher training and professional 

development 

VET students (skills, motivation, understanding about soft skills) 

Strength  

1. thanks to good involvement of 

employers in VET, students are 

getting “full package” of skills 

needed for being successful in life 

career 

 Weakness 

1. low understanding about the 

importance of key competences and 

soft-skills among pupils 

Opportunity  

1. a wide range of non-formal learning 

opportunities in many different 

forms for students 

 

Threats 

1. prioritising the development of 

digital literacy only through the 

strong influence and development of 

digital content and digital devices  

National funding & international funds (availability, amount, easiness to access) 

Strength  

1. national & international funds 

available to develop key 

competences and soft-skills of 

students 

 Weakness  

1. complicated processes of application 

and administration of funded 

projects 

Opportunity  

1. raise schools' awareness of the 

possibilities to draw subsidies for 

activities leading to the development 

of students' competences 

 

Threats  

1. reducing subsidies and thus funded 

initiatives given the state of public 

budgets 

Facilities & building & infrastructure 

Strength  

1. overall good education infrastructure 

in terms of equipment in the schools 

 

 Weakness  

1. insufficient capacities in the schools 

due to raising number of refugees 

from other countries (valid for 

kindergartens as well as primary 

schools) 

Opportunity  Threats 
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1. many EU and national funding 

opportunities supporting investments 

in facilities and infrastructure 

 

1. insufficient use of EU and national 

funding opportunities 

2. further growth in demand for 

placement of children/pupils in 

schools (refugee crisis)  

International cooperation  

Strength 

1. raising awareness of the importance 

and usefulness of international 

cooperation among schools 

 

 Weakness 

1. Czech VET sector is not active in 

international cooperation due to lack 

of language barriers, precarious 

security situation and financial 

requirements 

Opportunity 

1. greater use of funding opportunities 

to establish international network 

and to realize the projects 

 

Threats 

1. increasing fear of schools to travel 

and set up projects with foreign 

schools due to the unstable situation 

in Europe 

Collaboration with business, public sector, research organizations, civil society  

Strength  

1. Good involvement of employers / 

business in VET, providing pupils 

with work experience 

2. long history of cooperation between 

schools and business especially in 

automotive, industry and 

gastronomy sectors 

 

 Weakness 

1. not established dual system as in 

other EU countries 

2. missing strong cooperation of 

schools with research which is more 

often realized at tertiary level of 

education (universities and research) 

Opportunity 

1. effort of Ministry to introduce dual 

system of education in a modified 

form adapted to conditions in the 

Czech Republic 

 

Threats  

1. insufficient response of education 

system to dynamically developing 

sectors of the economy 

(digitalisation - automation - 

robotics) 

Sources:  
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o Strategy for the Education Policy of the Czech Republic up to 2030+ (978-80-87601-

50-1 (online brochure, pdf) 

o interview of management of Secondary School of Gastronomy Adolph Kolping, 

Žďár nad Sázavou 

3.3. Italy  

Partners: Aurive, Novareckon 

VET national system (overall situation) 

Strength 

The rate of early school leaving has 

decreased over the past decade, to 13.5% in 

2019. 

 Weakness 

Large differences, in terms of both school 

completion and school performance, exist 

between the north and the south of Italy, 

between native and foreign-born pupils and 

between pupils from different 

socioeconomic backgrounds 

Opportunity 

Increased number of enterprises providing 

continuing vocational training (CTV), of 

participants and time involved in both formal 

and informal education and training 

 

Threats 

Differences in vocational programming 

between the different regions >> some had 

not yet (in 2019) determined a legislative 

framework to implement the VET reforms. 

Lombardy and Piedmont have a better 

developed VET reforms with respect to 

other regions. 

Indicators: 

Presence and quality of 3 learning dimensions in VET sector (formal, non-formal, 

work-based), also with focus on soft skills 

Strength 

Italy has introduced compulsory work-based 

learning programmes in the regional system 

of upper secondary-level vocational 

educational training, called 

 Weakness 

1. not systematic and well-functioning 

3D learning model in VET 

2. little emphasis on non-formal 

education curricula 

https://www.msmt.cz/uploads/brozura_S2030_en_fin_online.pdf
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Opportunity 

1. Vet sector “Istruzione e Formazione 

Professionale (IeFP)”, is shown as effective 

to reduce student drop-out rates and to offer 

students opportunities to acquire 

professional skills that are required in the 

labour market. 

Threats 

1. further prioritisation of work-based 

education in reaction on 

implementation of dual education 

system 

 

VET curricula  & Teaching methods, also with focus on soft skills 

Strength: n/a   Weakness 

1. Italy has the oldest teaching body in the 

EU and ensuring a supply of qualified 

teachers has been a challenge 

2. Youngsters (25-34 y.o.) more involved in 

non-formal VET than formal VET activities 

Opportunity 

1.Flexibility and problem solving are 

considered as soft skills for the actual job 

market (VET education gives that skills) 

2. Italy policy: three-year planning of the 

training offer to enhance competences, 

including plurilingual, digital and 

entrepreneurial skills 

Threats: n/a  

VET Trainers and teachers (skills, education, motivation, understanding about soft 

skills) 

Strength: 

1. The key role played by VET teachers’ 

professional development in Italy is 

confirmed by recent regulatory acts. They 

quote Law 128/2013 (urgent measures about 

education, university and research), which 

Weakness: 

1. Professional development of upper 

secondary teachers has been dealt with some 

smaller attention and, in any case, largely 

disregarding the distinction between the 

general and the vocational dimensions 
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provided funds for teachers training 

initiatives for 2014, in the areas of digital 

teaching methods, school-work training 

pathways and disadvantaged youth. 

2. The study of Tacconi and Gomez (2013) 

on the factors of success of the Salesian 

VET centres in Italy revealed that 

professional expertise and competence of 

those VET teachers who made an impact on 

successful training and further 

employment/career of their students were 

strongly integrated and linked with a wide 

range of personal skills and values. The 

ability of teachers to apply their professional 

competences and personal capabilities and 

values in the training process is what makes 

a real difference to students. 

2. Competence development of VET 

teachers and trainers is highly dependent on 

the institutional model of the VET provision 

and their reforms. 

 

Opportunity 

1.The teaching of VET related skills, 

including vocational ones, cannot be 

entirely delegated to trainers and the world 

of work. 

2. VET teachers in schools play and will 

continue to play a key role. 

Threats 

 The specific case of upper secondary VET 

teachers, both in Italy and at international 

level, has been somehow neglected. 

 

 

VET school Staff and management (skills, education, motivation, understanding 

about soft skills) 

Strength 

Italy is always above the medium rate while 

Comparing EU27 and Italy (%) of  Adults in 

lifelong learning in 2015, 2016, 2017, 2018, 

2019 and 2020., The maximum is in 2019 in  

 Weakness 

Italy has the oldest teaching body in the EU 

and ensuring a supply of qualified teachers 

has been a challenge 
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while the Eu27 while the minimum is in 

2020 in Italy. 

Opportunity 

Institutional arrangements for evaluating the 

education system are set to change, with the 

integration of the National Institute for the 

Evaluation of the Education System 

(Invalsi) and the National Agency for the 

Evaluation of the University and Research 

Systems (ANVUR) into the Ministry of 

Education, University. 

Threats 

Differences in vocational programming 

between the different regions >> some had 

not yet (in 2019) determined a legislative 

framework to implement the VET reforms 

 

VET students (skills, motivation, understanding about soft skills) 

Strength 

The rate of early school leaving has 

decreased over the past decade, to 13.5% in 

2019. 

 Weakness: n/a  

Opportunity 

1. Italian HR resources are interested in 

young people (age of 25-35)  with a technical 

diploma, differently to Sweden (bachelor 

degree). 

2. Compared to a graduate, higher secondary 

qualification allows to have a job that is more 

coherent with their qualifications. 

Threats: n/a  

National funding & international funds (availability, amount, easiness to access) 

Strength 

1. The definition of the vocational training 

offer in the field of further and continuing 

 Weakness: n/a  
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VET is under the responsibility of Regions. 

Training courses are financed with 

public funding (e.g. ESF) though open calls 

for proposals and managed by 

accredited training providers. 

2. For training intervention addressing 

workers/employees of specific enterprises, 

funding opportunities are offered also by 

inter-professional funds (e.g. 

Fondartigianato, Foncoop, Fondimpresa). 

Opportunity 

1. Funding fighting poverty: 

Birth allowance (assegno di natalità) was 

paid for the first 3 years of the children 

2. Funding derived from the European Social 

Fund (e.g.  btw 2014-20 in the Piedmont 

region, the creation & use of: 

- buoni lavoro, job vouchers, aimed at 

fostering the employability of 

disadvantaged people, 

Cantieri di Lavoro, Job in progress, 

supporting the recruitment, among others, of 

people living in poverty or aged 45 years 

old/above) 

3. Incentives offered by government for 

VET programmes: 

Threats: n/a 
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Apprenticeships: only 35% of hours is paid 

by employers. 

4. Some VET interventions in 

Lombardy and Piedmont: 

Dote unica Lavoro: The intervention 

identifies potential beneficiaries based on a 

number of factors ranging from the length of 

the period of unemployment, gender, age and 

level of education attained. 

Inserimento lavorativo project: provide 

unemployed people with the necessary 

monetary resources (with the prerequisite 

that they have participated in the dote unica 

lavoro (single job endowment) project. 

Dote comune project: Paid internship for 

young people. 

5.Tax credit 4.0 for entreprises investing in 

Industry 4.0 training (it is addressed to 

entreprises proving to spend on training 

activities). 

Facilities & building & infrastructure 

Strength:  

Students involved in activities of school-

work alternance, using e.g. laboratories and 

relative equipments, are considered equal as 

any other firm’s employee and guaranteed 

the same standards of safety by national law 

and covered by double insurance (pg 31 

https://www.miur.gov.it/documents/20182/1

306025/Linee+guida+PCTO+con+allegati.p

df) 

 Weakness: n/a  
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Opportunity: n/a  Threats: n/a  

International cooperation 

Strength:  

Since 2017 participation of apprentices in 

Erasmus+ mobility opportunities  has been 

growing >> significant growth in 2018. 

 

 Weakness: 

Regional & autonomous provinces’ annual 

monitoring activity on apprenticeship 

policies>> NO evidence that transnational 

mobility is 

considered a priority in regional agendas 

(page 17, 

https://cumulus.cedefop.europa.eu/files/vete

lib/2018/international_mobility_apprentices

hip_Italy_Cedefop_ReferNet.pdf) 

Opportunity 

Related to the weakness point, regional 

agendas could include or even put as a 

priority  in their agendas transnational 

mobility opportunities. 

Threats 

Data >> low participation levels of 

apprentices in the Erasmus+ mobility 

programme, BUT NO empirical data about 

which factors enable or 

disable the mobility of apprentices (pg 17 

https://cumulus.cedefop.europa.eu/files/vete

lib/2018/international_mobility_apprentices

hip_Italy_Cedefop_ReferNet.pdf) 

Collaboration with business, public sector, research organizations, civil society 

Strength 

1.CNOS-FAP Federation’s national 

initiative to foster relationships with 

companies >> 47 signed agreements until 

now (pg 20, 

https://cumulus.cedefop.europa.eu/files/vete

 Weakness 

1. Lombardy and Piedmont have a better 

developed VET reforms with respect to 

other regions. 

2. Large differences, in terms of both school 

completion and school performance, exist 

between the north and the south, between 
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lib/2022/teachers_and_trainers_in_a_changi

ng_world_Italy_Cedefop_ReferNet.pdf) 

2.Increased number of enterprises providing 

continuing vocational training (CTV), of 

participants and time involved in both 

formal and informal education and training 

native and foreign-born pupils and between 

pupils from different socioeconomic 

backgrounds 

Opportunity 

1. Institutional arrangements for evaluating 

the education system are set to change, with 

the integration of the National Institute for 

the Evaluation of the Education System 

(Invalsi) and the National Agency for the 

Evaluation of the University and Research 

Systems (ANVUR) into the Ministry of 

Education, University. 

2.Future needs (total job openings) by 

occupation in Italy in 2020-2030 

 

Threats 

1. manufacturing is expected to lose jobs in 

the period of 2020-2030 manufacturing is 

expected to lose jobs in the period of 2020-

2030 

2. Problem with visibility of VET 

programmes, maybe connected to the stigma 

attached to non-academic studies 

3. Lombardy and Piedmont have a better 

developed VET reforms with respect to 

other regions. 

Sources: 

o Strategy for the Education Policy of the Czech Republic up to 2030+ (978-80-

87601-50-1 (online brochure, pdf) 

o https://ervet-journal.springeropen.com/articles/10.1186/s40461-018-0064-9 

(European Commission 2014; OECD 2014c, d, 2016; Ministero dell’Istruzione e 

della Ricerca Scientifica 2014; Schleicher 2016) 

o https://www.emerald.com/insight/content/doi/10.1108/EJTD-03-2020-0041/full/pdf 

o https://www.emerald.com/insight/content/doi/10.1108/EJTD-03-2020-0041/full/pdf 

o VOCATIONAL EDUCATION AND TRAINING IN EUROPE - country report 

ITALY – Cedefop report 2018 

https://www.msmt.cz/uploads/brozura_S2030_en_fin_online.pdf
https://ervet-journal.springeropen.com/articles/10.1186/s40461-018-0064-9
https://www.emerald.com/insight/content/doi/10.1108/EJTD-03-2020-0041/full/pdf
https://www.emerald.com/insight/content/doi/10.1108/EJTD-03-2020-0041/full/pdf
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o Employment, Vocational Education and Training and Social Policies in Italy - A 

review of employment, VET and social policies - Policy Department for Economic, 

Scientific and Quality of Life Policies, 2019 

3.4. Latvia 

Partner: Project Net  

VET national system (overall situation)  

Strength  

1. Good involvement of employers in 

VET, providing pupils with work 

experience 

2. New fields of education demanded 

by the labour market are being 

included in the education system 

Weakness  

1. Not prestigious reputation for VET 

education  

 

Opportunity 

1.strengthen individual career guidance 

(tailored for each student) 

 

Threats  

1.not yet well-functioning link between 

curricula and companies needs in labour 

market  

2.Little emphasis on key competences and 

soft-skills development of pupils 

Indicators:  

Presence and quality of 3 learning dimensions in VET sector (formal, non-formal, 

work-based), also with focus on soft skills  

Strength  

Recognition by EU funded projects for soft 

skills in any dimensions 

 Weakness  

Little emphasis on non-formal education 

curricula 

Opportunity  

Possibility to motivate teachers to focus 

more on soft skills development  

Threats  

Weak recognition of soft skills in work-

based education  

VET curricula  & Teaching methods, also with focus on soft skills 

Strength  

efforts of VET system to include new 

modern teaching fields and curricula 

 Weakness 

Insufficient development of pupils’ digital 

literacy and computational thinking, along 
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with the topics of sustainable development 

and responsible citizenship 

Opportunity  

Revision of framework curricula with 

emphasis on the competence-based model 

and the need to develop competences in all 

pupils for active civic, professional and 

personal life 

Threats  

Weak recognition of soft skills in work-

based education 

VET Trainers and teachers (skills, education, motivation, understanding about soft 

skills) 

Strength  

Younger generation of teachers possessing  

digital skills and having experience of soft 

skills promotion in their education  

 Weakness  

the teacher shortage on the labour market 

Opportunity  

Gen Y and Gen Z entering as teachers in 

VET schools  

Threats  

Insufficient emphasis on soft-skills teaching 

methods in the system of teacher training 

and professional development 

 

VET school Staff and management (skills, education, motivation, understanding about 

soft skills) 

Strength  

improving financial remuneration for 

teachers’ work in association with 

improving their motivation and passion 

 Weakness  

the increasing demands placed on teachers 

the rising average age of teachers 

the teacher shortage on the labour market 

Opportunity  

greater use of programmes of further 

training of teaching staff and methodical 

support from Ministry 

Threats  

insufficient emphasis on soft-skills teaching 

methods in the system of teacher training 

and professional development 

VET students (skills, motivation, understanding about soft skills) 

Strength  

Soft skills awareness from primary 

education experience  

 Weakness 

low understanding about the importance of 

key competences and soft-skills among 

pupils 
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Opportunity  

a wide range of non-formal learning 

opportunities in many different forms for 

students 

 

Threats 

prioritising the development of digital 

literacy only through the strong influence 

and development of digital content and 

digital devices  

National funding & international funds (availability, amount, easiness to access) 

Strength  

National & international funds available to 

develop key competences and soft-skills of 

students and teachers  

 Weakness  

complicated processes of application and 

administration of funded projects 

Opportunity  

Raise schools' awareness of the possibilities 

to draw subsidies for activities leading to 

the development of students' competences 

Threats 

Reducing subsidies and thus funded 

initiatives given the state of public budgets 

 

Facilities & building & infrastructure 

Strength  

Overall good education infrastructure in 

terms of equipment in the schools 

 

 Weakness  

Insufficient capacities in the schools due to 

decreased number of pupils  

Opportunity  

Many EU and national funding 

opportunities supporting investments in 

facilities and infrastructure 

Threats 

Insufficient use of EU and national funding 

opportunities 

 

International cooperation  

Strength 

Raising awareness of the importance and 

usefulness of international cooperation 

among schools 

 Weakness 

VET schools are not able to write EU 

funded projects  

Opportunity 

Greater use of funding opportunities to 

establish international network and to 

realize the projects 

Threats  

Human capacity on a international 

cooperation program   
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Collaboration with business, public sector, research organizations, civil society  

Strength  

Good involvement of employers / business 

in VET, providing pupils with work 

experience 

 

 Weakness 

Missing strong cooperation of schools with 

research  

Opportunity 

Effort of business to employ VET students  

Threats  

Insufficient response of education system to 

dynamically developing sectors of the 

economy (digitalisation - automation - 

robotics) 

Sources:  

o interview of management of three VET schools  

4. National expert discussion and main findings  

4.1. Greece  

Place and time of the conference 

The hosts have made the decision to hold an online meeting because of the distance 

separating all of the participants. They selected the Google platform, which allowed the 

meeting to be readily hosted and maintained by the administrators and allowed for the 

recording of the meeting for subsequent use.The chosen date and time for the meeting was 

the 18th of October, at 10:30 local time. 

Here the link to the registered meeting: meet.google.com/ptr-jcxd-hnj 

Participants 

The people who attended a workshop, were: 

- VET teachers (Aggeliki Georganta English Literature Teacher-Self Employed 

Trainer) 

- VET professionals (Paraskeuas Satrazemis, Thalis Board Member- Trainer, Asterios 

Satrazemis, Thalis board Member-Trainer) 

- Educators (Chorigan Nerses, Mechanical Engineer Educator-Self Employed Trainer) 

- Project Managers (EILD Marios Nomikos Project Manager Msc, Pavlos Kaklatzis 

Project Manager Msc) 

The Greek  partners were the following: 
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EILD: 

European Institute for Local Development (EILD) was founded in2009 as an independent 

non- governmental organization whose members are European citizens and organizations 

interested in supporting regional development activities. The General Committee is formed 

by local development stakeholders and specialists from various sectors of the civil society 

and European Member States: academics, NGOs, development agents, association 

managers, civil servants and social economy companies, as well as European organizations 

for local development. EILD’smission is to consistently provide innovative high quality 

services that improve the economy of regions and the quality of life in urban and rural areas 

by supporting and promoting experience sharing between its members and partners for 

sustaining international cooperation, skillful networking and further progress and growth. 

Our organization’s goals and network come in support of fulfilling our mission. EILD 

coordinates activities across Greece through our secretariat based in Greece and through our 

European consultants. Our staff members are experienced in implementing local 

development actions in remote, marginalized and difficult accessed areas. We participate 

and lead global actions and initiatives that contribute to regional development across the 

globe. We contribute to the integration of the whole areas in a more balanced way through 

economic, social, and environmentally beneficial initiatives in order to extensively increase 

the population’s quality of life.  

THALIS: 

THALIS Lifelong Learning Centre is a Civil non-Profit company, which was established in 

2000. It is certified by the National Organization for the Certification of Qualifications and 

Vocational Guidance (E.O.P.P.E.P.). It was founded and operates in Katerini- Pieria in 

Greece. The company’s main activities are lifelong learning, vocational training, business 

consulting and career counseling. The main goals of the organization are: • To promote equal 

opportunities for all to have access to the labor market and especially for those threatened 

by social exclusion. • To offer high quality vocational and lifelong learning programs, for 

socially vulnerable groups and people with disabilities. • To promote social, cultural and 

technological growth through vocational training programs. • To help local businesses raise 

funding through national and international funding initiatives. • To offer specialized advising 

and consulting services for the unemployed and the various socially vulnerable groups. • To 

assist in the successful social integration of resettles, immigrants and refugees. Since its 

founding, “Thalis” has offered hundreds of thousands man-hours of vocational training and 

lifelong learning courses in a vast variety of fields, which include Greek language for 

resettles, immigrants and refugees, information and computer technologies, tourism, 
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agriculture, constructions, small business marketing and management, education and many 

more. Furthermore, “Thalis” has participated as a partner in various transnational programs 

with partners from Cyprus, Belgium, Denmark and other European countries. 

Meet photo  

Thanks to the online platform, we were able to document the meeting with a screenshot, that 

shows the presence of the participants and also gives an idea of how the meeting took part 

from the other side of the camera. 

Photo of the participants during the meeting 

 

Main questions discussed 

The session has discussed a lot of crucial subjects. The organizers provided a number of 

discussion-starting questions about VET3D education and its current state for the attendees 

to think about before to the conference. 

• The participants talked about the difficulties that teachers and students both 

encounter. Discussion among the participants focused on the potential for improving 

the state of VET education and SOFT skills at the moment. It is critical to explain 

the labor market and the demands that employers place on new hires when they first 

enter the workforce and attempt to apply for a position that lists various SOFT skills 

they are expected to possess but have not been assessed for when discussing the VET 

educational topic. The following issues and inquiries were raised: 

• Labor market needs mismatch with VET curriculum 
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• Weak student soft skills in VET 

• Lack of teachers possessing understanding of promoting student SOFT skills 

• Lack of student motivation to improve SOFT skills 

• HOW to integrate in NON-formal learning soft skills? 

• How to promote soft skills across formal and work-based learning ?  

Conclusion 

The Vet3D project was briefly introduced before the workshop's theme was revealed. The 

issue of the mismatch between the skills needed by the job market and those emerging from 

senior career routes was emphasized first. With a goal of providing more specialized 

technical skills also in the context of internal company paths for the training and professional 

updating of employees, employers appear to be giving an increasing amount of weight to the 

assessment of the cross-disciplinary skills of the candidates during the personnel selection 

phase. Stakeholders think that most VET teachers are aware of how crucial it is to combine 

work on improving specialized/professional abilities with sufficient work on improving new 

skills and abilities. The analysis of teachers as well as other stakeholders shows how teachers' 

understanding of the need of focusing on developing soft abilities within the context of VET 

has grown over time. Contrarily, there are larger knowledge gaps among VET students on 

the importance of investing in the growth of soft skills in order to improve their employment 

prospects, according to the common understanding in the sample. 

One of the most important elements discussed was the need of clarifications and widespread 

of the meaning of soft skills. The participants discussed the meaning of learning, which they 

stated as “moving” and also “a behavioural change” since we act based on our knowledge 

and learning is, among other things, a change of the way you perform or know something. 

Soft skills are also connected to behaviour. It is, communications, leadership, empathy etc. 

These are settings that can apply to all learning setting, so the participants called the soft 

skills “horizontal skills”.  

The participants agreed that there is a necessity to integrate soft skills into the training 

curricula. It was discussed if the aim had to be closer to a format that would include different 

training for the soft skills, like a course for communication, or if they would be better to be 

integrated into a hard skills training as a complementary part. Participants told that soft skills 

development is anyway a part of the training and learning procedure (common tasks, 

communication with colleagues and teacher etc). It was suggested that it could be that the 

soft skills would be organized integrated into the training formats, so guidelines can be 
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created for this purpose. It was underpinned that validation is a key element to observe the 

gaining of a learn skill.  

With all the theory said, the partners concentrated into the way that all these could be 

implemented and be a reality in VET education. Partners pointed that the first thing that had 

to be implemented was the training of the trainers. Trainers have to be trained on how they 

will structure the soft skills into their training formats, so they can implement them into their 

training sessions and on the same time be in position to validate the knowledge taken from 

the participants. Prior to that and more general in the education, these skills and formats of 

integration of soft skills into the learning procedure, has to be an element to be performed in 

the school education. People have to have these horizontal skills from young age, so they 

will not have to be trained from scratch when they will choose professional education. 

Horizontal skills are basic to all individuals to communicate, set a dialogue, lead, cooperate, 

feel empathy and everyone will have to be in position to have these skills in every life’s 

setting.     

4.2. Czech Republic 

Place and time of the conference 

Due to the busyness of the participants and the distance separating them, the organizers 

arranged with the participants to hold an online meeting. The hosts agreed with the meeting 

participants that the Zoom application, with which all participants had experience, would be 

used for the conference. In addition, Zoom allows the meeting to be recorded for later use. 

The conference date was chosen as Tuesday, 11th October 2022 at 10:00 am. 

Please use this link to connect via Zoom: 

https://us02web.zoom.us/j/87245495328 

Meeting ID: 872 4549 5328 

Find your local number:  

https://us02web.zoom.us/u/kXr1QMET7 

Participants 

The people who attended a workshop, were: 

- Jan Marek (Deputy director) and Tereza Šiková (Teacher) - Střední škola 

gastronomická Adolpha Kolpinga, Žďár nad Sázavou (Secondary School of 

Gastronomy Adolph Kolping, Žďár nad Sázavou) 

- Petr Šiška (Director) - Střední odborná škola svatého Jana Boska (St. John Bosco 

Secondary Vocational School) 

https://us02web.zoom.us/j/87245495328
https://us02web.zoom.us/u/kXr1QMET7
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- Jan Petr (Deputy director) - Střední odborná škola Nové Město na Moravě 

(Secondary Vocational School Nové Město na Moravě) 

 

The Czech partners were the following: 

EUDA: 

Since 2008, European Development Agency (EUDA) has created an extensive international 

network of partner organizations that includes a wide variety of institutions and enterprises 

from all over the European Union, the EEA and other countries. EUDA network ranges 

across sectors and includes entities from the public as well as private sectors.EUDA is a 

private company acting as a head of an EU-wide network of institutions and experts in 

education, innovation and regional development. The permanent staff consists of 8 members 

at this moment, but there are many external collaborators from different fields working with 

the company on a daily basis. As its main occupation, EuDA provides state-of-the-art 

international expertise for public, private, non-profit and academic sectors through 

educational activities, international transfer of know-how, networking of key stakeholders, 

project development and project administration services and through development and 

implementation of projects on regional, national and transnational level. EUDA aims at 

providing its network with know-how, international education programmes, partner search 

support, project development and project administration services. It has established many 

strong and lasting partnerships in the framework of European projects. So far, more than 30 

schools from Prague and from the other regions of the Czech Republic have been involved 

in different actions under the Erasmus+ Programme, as well as in other funding schemes 

financed by the EU, national or other international funds by EUDA. 

Meeting photo  

Thanks to the online platform and recording, we were also able to document the meeting 

with a screenshot that shows the presence of the participants and also gives an idea of how 

the meeting went from the other side of the camera. 

Photo of the Image: participants during the meeting
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Main questions discussed 

A number of key topics in the field of VET were discussed at the online meeting. The 

organisers provided all participants with a set of questions in advance to discuss VET3D 

education and its current state, so that they could reflect on them together before arriving at 

the conference. 

Issues faced by teachers as well as students were discussed. Questions were raised about 

ways to improve the current state of VET and SOFT skills, which were then discussed by 

the participants. With the topic of VET, it is elementary to talk about the labour market and 

the demands that employers make and that fresh graduates have to face when they enter the 

labour market to apply for a specific job that requires and lists several SOFT skills that they 

should have but have not learned to master during their studies. 

Open discussion on current problems in the field of vocational education and training in the 

Czech Republic, some findings from the literature review: 

1) Mismatch between labour market needs and VET curriculum. 

2) Weak soft skills of students in VET. 

3) Lack of teachers who understand how to support or train students' soft skills. 

4) Lack of student motivation to improve soft skills. 

5) How to integrate soft skills into non-formal education? 

6) How to promote soft skills in formal and work-based learning? 

Conclusion 

At the beginning, the VET3D project was introduced to the participants. The project 

objectives to be achieved and the consortium of partner organizations were presented. After 

the presentation of the project, there was a discussion of previously given topics of soft skills 

in VET. 

1) Mismatch between labour market needs and VET curriculum. 

Participants agreed that there is definitely a mismatch with labour market needs, schools are 

trying to address this problem within their limited capacity. There was a lot of confusion  

and lack of transfer of necessary competences to students during the covid period because 

there was no practical training. Online learning was only possible on a limited basis for some 

courses. For example, in agriculture or forestry, online teaching was not possible.  

From primary schools, students entering Czech VET schools were mostly students with poor 

learning outcomes. There are differences in the quality of pupils. The school curriculum 

could be simplified. Need to merge subjects as similar things are taught differently to pupils  

in different subjects, hence the confusion. Students would learn fewer subjects but more 
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thoroughly those they will need for their profession. A flexible curriculum would help it can 

be adapted as needed.  

The job market is changing very quickly. There are particularly older workers in agriculture 

and forestry. Problem with integrating students out of school with no experience into the 

workforce. Older workers find it harder to recruit newcomers. Great contrast between young 

and older workers. 

2) Weak soft skills of students in VET. 

According to the meeting participants, the biggest problem is the weak motivation to study  

of most students, approximately more than 70% of students. Some students do not enjoy 

their chosen field of study and feel pressure from their parents. Parents choose a field of 

study  

for their children in good faith, but the children are then embarrassed and dislike their 

studies. After graduation, they often work in a different field than the one they studied 

because they are discouraged from continuing in their chosen field due to parental pressure. 

3) Lack of teachers who understand how to support or train students' soft skills. 

The participants of the meeting think that the problem is mainly with older teachers who 

were not used to teaching soft skills. About 15-20 years ago, the issue of soft skills was 

neglected and these skills were more or less not taught. Older teachers are unsure and don't 

know  

how to teach these skills. Pupils reveal this uncertainty and do not take the information  

from teachers seriously. Lack of time to implement soft skills during teaching (many other 

responsibilities). 

Low financial evaluation of teachers and the prestige of this profession. This also results  

in the low motivation of university students for this job. The limited options and quality  

of courses for teachers in the soft skills sector are also a problem. Older teachers are less 

responsive to soft skills needs than younger ones. 

The difference between teachers in theoretical teaching and professional training.  

In vocational training, support for soft skills is higher. Practical training has more potential  

for soft skills than theoretical teaching. 

The problem of theoretical teaching was mentioned (so-called frontal teaching). Students 

should sit, listen and take notes according to a set pattern. This format is more difficult in 

terms of implementing soft skills and developing them in students. The practical teaching is 

mainly conducted by people from the practice and they do not know how to teach soft skills.  

4) Lack of student motivation to improve soft skills. 
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According to the meeting participants, low motivation among some students in their studies 

leads to low motivation to improve soft skills. The problem is that VET schools are being 

entered by students who have done less well in primary schools, partly dropouts, outsiders 

and slackers. They don't enjoy studying. Pressure from parents as well as teachers also plays 

a role, which does not contribute to improving their motivation to push themselves. These 

students think that the field they are studying is meaningless or they do not enjoy it and 

therefore have low motivation to improve themselves.  

The fact that students with low motivation often get into the "wrong" clique that drags them 

down (truancy, alcohol, drugs) also plays a role. Troubled student groups are a general 

problem that plagues the school system and it is hard to convince these students to try harder. 

5) How to integrate soft skills into non-formal education? And how to promote soft 

skills in formal and work-based learning? 

The participants agreed with the moderator of the discussion to bring the last two topics 

together, as they had similar views on them. 

Sufficient time is needed to teach soft skills. This is to counteract the need to go over all the 

material at any cost (large volume of information). Discuss only the most important things 

and then have a discussion with the students to develop soft skills. Motivating teachers to 

incorporate soft skills into their teaching, which will make it easier for them to work with 

students. Teaching across grades results in the transfer of experience from their older and 

more experienced colleagues. Proper integration of theory and practice. To improve soft 

skills, group tasks (2 - 4 students) have proved useful in schools.  

Changing the teachers' approach to teaching so that they can develop more of the pupils' soft 

skills. Enhance teaching. Sitting and listening is an ordeal for pupils. Activities beyond the 

classroom - field trips, on-the-job training. Schools are trying to catch up on soft skills by 

moving vocational training to companies (cheaper - companies have more modern 

equipment than schools and pupils can get used to real life more easily). In companies, 

machines costing several million crowns (school cannot compete). During training in 

companies, pupils are exposed to pressure from older colleagues - companies cannot work 

properly with pupils. Pupils do mainly menial jobs. In some companies, on the other hand, 

cooperation is without problems. Pupils can solve problems in the companies that they will 

solve every day when they start work. 

The school provides pupils with experiential pedagogy, courses, teambuilding to motivate 

them. Collective empowerment. Field trips, visiting professionals. Participation in 

competitions - very attractive among students and spectators. Comparison with other schools 

leads to increased motivation of students to improve.  
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The introduction of modern forms of learning (videos) can lead to improved learning and 

soft skills. Students will then enjoy learning more. Recommending to students (not forcing 

them to do anything) materials that they can study themselves - e.g.: YouTube videos, virtual 

and augmented reality. 

4.3. Latvia 

Place and time of the conference 

The hosts have made the decision to hold an online meeting because of the distance 

separating all of the participants. They selected the Google platform, which allowed the 

meeting to be readily hosted and maintained by the administrators and allowed for the 

recording of the meeting for subsequent use. The chosen date and time for the meeting was 

the September 28, 2022, at 10:00 local time. 

Here the link to the registered meeting: https://meet.google.com/gvm-yeaq-exx 

Participants 

10 participants attended a workshop - VET teachers, VET professionals, Educators, Project 

Managers, EPALE Latvia network experts.  

The Latvian partners were the following: 

Project Net: 

Project Net (PN) is a non-governmental organisation established in 2013. The main aim of 

PN is EDUCATION for adults, entrepreneurs and senior learners and social inclusion of 

learners through educational activities. PN is dedicated to solve social and educational 

challenges, raise knowledge and social -welfare in Latvia as well as facilitate and promote 

the best practices, knowledge and gained experience at the international level. The specific 

areas of key personnel: third age university, entrepreneurship education, business 

incubation, healthy lifestyles, sports, creative thinking, idea management, research on best 

education practices.  

VICTORIA Secondary School:  

Vocational secondary school VICTORIA is the gateway for students’ first victories, both 

professional and personal, via being a provider of competitive and demanded on the labour 

market professions and via creating innovative and positive learning environment. 

VICTORIA is a leader among vocational secondary schools in Latvia, offering students 

professions which are highly competitive and demanded on the labour market. For the last 

four consequent years 2011, 2012, 2013, 

2014 and 2015, 2017 VICTORIA was recognised as the best school of the year among 

vocational schools in Latvia by the fund “Draudzīga Aicinājuma”, based on centralized 

https://meet.google.com/gvm-yeaq-exx
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national examinations’ results of our students. VICTORIA’s VISION is to become, both on 

national and European Union levels, a vocational educational institution that trains 

competitive, highly skilled, motivated and labour market compliant experts, applying the 

latest technology in their professional activities. VICTORIA school was founded in 2006, as 

a branch establishment of the first private higher 

education institutions in Latvia – RISEBA University of Applied sciences. Today RISEBA 

is among 10 largest higher education institutions in Latvia (both public and private). The 

first “VICTORIA” students were enrolled in 2008/2009 academic year within two study 

programs. For the last year the number of our students has almost doubled. In 2013/2014 

academic year 114 students were enrolled, in 2015 already 200, whereas this year the number 

of students is 370. As yet, VICTORIA offers seven four-year vocational study programmes: 

Logistics, Hospitality services, Administrative and Secretarial Services, Interior Design, 

Visual Media Arts, Multimedia Design and Finances and banking. 

Thanks to the online platform, we were able to document the meeting with a screenshot, that 

shows the presence of the participants and also gives an idea of how the meeting took part 

from the other side of the camera. 

 

Photo of the participants during the meeting  

Main questions discussed 

The session has discussed a lot of crucial subjects. The organizers provided a number of 

discussion-starting questions about VET3D education and its current state for the attendees 

to think about before to the conference. 

The participants talked about the difficulties that teachers and students encounter. 

Discussion among the participants focused on the potential for improving the state of VET 

education and SOFT skills.  
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It is critical to explain the labor market and the demands that employers place on new hires 

when they first enter the workforce and attempt to apply for a position that lists various 

SOFT skills they are expected to possess but have not been assessed for when discussing the 

VET educational topic.  

The following issues and inquiries were raised: 

• Labor market needs mismatch with VET curriculum 

• Weak student soft skills in VET 

• Lack of teachers possessing understanding of promoting student SOFT skills 

• Lack of student motivation to improve SOFT skills 

• HOW to integrate in NON-formal learning soft skills? 

• How to promote soft skills across formal and work-based learning ?  

Conclusion 

The Vet3D project was briefly introduced before the workshop's theme was revealed. The 

issue of the mismatch between the skills needed by the job market and those emerging from 

senior career routes was emphasized first. With a goal of providing more specialized 

technical skills also in the context of internal company paths for the training and professional 

updating of employees, employers appear to be giving an increasing amount of weight to the 

assessment of the cross-disciplinary skills of the candidates during the personnel selection 

phase. Stakeholders think that most VET teachers are aware of how crucial it is to combine 

work on improving specialized/professional abilities with sufficient work on improving new 

skills and abilities.  

The participants agreed that there is a necessity to integrate soft skills into the training 

curricula, particularly formal education.  

Participants discussed also profession national standard and soft skill integration into this 

standard. EPALE network expert mentioned the specific of Gen Z training needs. 

Interdisciplinary collaboration and cooperation with business and Universities was one more 

important aspect to promote soft skills across VET.  

4.4. Italy  

Place and time of the conference 

Due to the treats of the still present pandemic situation, the organizers have decided to host 

an online meeting. They choose the Zoom platform; therefore, the meeting could be recorded 
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for later use and was easily hosted and managed by the administrators. In this way, the 

participants were able to discuss the topics of the project in an effective, moreover 

comfortable environment. 

The chosen date and time for the meeting was the 20th of September, at 18 o'clock. 

Here the link to the registered meeting: 

https://us02web.zoom.us/rec/share/g3jdNheaq-cpBV8XdZFwQDh0-

MAxEo90NhClFXNBXQGbg2x5RdTCdxG6B18l0Yrh.VjhM9aSSJdiDuNmn  

Access code: 11&2B9$F 

Participants 

The people who attended a workshop, were: 

- VET teachers (ex: Istituto Professionale di Stato "G. Ravizza", L'ITI Omar di 

Novara, ISTITUTO COMPRENSIVO "FILIPPO MARIA BELTRAMI"Omegna) 

- VET professionals 

- Educators 

The Italian partners were the following: 

NOVARECKON SRL: 

Novareckon was born as a spin-off of a public research to enhance the encounter between 

academia and businesses, public bodies, the non-profit sector and citizens. They serve public 

bodies, businesses and citizens in their needs of invention, financing and implementation of 

ideas and projects. 

Novareckon is involved in national and international networks and associations. It also 

develops original and innovative projects, on its own or in partnership with some of the 

major players in European research. NR currently is the leader of mapping activities in 

VET3D 

AURIVE: 

The Aurive social cooperative works mainly with unemployed young people and adults with 

the aim of helping them to improve some of the skills that are necessary to enter and remain 

in the labor market and to actively participate in the community.  

It is closely linked with various public and private bodies at regional and national level 

including NGOs, schools, universities, adult education centers, VETs, municipalities, public 

employment centers, foundations and other organizations dealing with employability, 

entrepreneurship, entrepreneurship, learning, digital learning, training, enhancement of 

skills and competences. Aurive launched a PLACEMENT AND JOB service desk, in 

https://us02web.zoom.us/rec/share/g3jdNheaq-cpBV8XdZFwQDh0-MAxEo90NhClFXNBXQGbg2x5RdTCdxG6B18l0Yrh.VjhM9aSSJdiDuNmn
https://us02web.zoom.us/rec/share/g3jdNheaq-cpBV8XdZFwQDh0-MAxEo90NhClFXNBXQGbg2x5RdTCdxG6B18l0Yrh.VjhM9aSSJdiDuNmn
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collaboration with the technical institute called OMAR and with some local partners, during 

the year 2015. 

Family photo  

Thanks to the online platform, we were able to document the meeting with a screenshot, that 

shows the presence of the participants and also gives an idea of how the meeting took part 

from the other side of the camera. 

Photo of the participants during the meeting on the 20th of September  

 

“Behind the scenes” footage of an organizer during the conference 

A short Facebook video has also been prepared that advertises and gives a little insight of 

how the conference can be imagined.  

Main questions discussed 

During the meeting, may topics of great importance have been discussed. Before the 

meeting, the organizers have prepared some guiding questions for the participants to discuss, 

about the VET3D education and its current state in Italy.  

They talked about the problems that the teachers and the students as well encounter. There 

were questions about the possibility of improving the current state of the VET education and 

SOFT skills, that the participants have discussed. With the VET educational topic its 
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elemental to talk about the labour market and the requirements that the employers make and 

the fresh diplomats have to face when entering the job market, trying to apply to a position 

that requires and lists several SOFT skills they are supposed to have but have not been taught 

to master. 

The discussed topics and questions were the following: 

• Labour market needs mismatch with VET curriculum 

• Weak student soft skills in VET 

• Lack of teachers possessing understanding of promoting student SOFT skills 

• Lack of student motivation to improve SOFT skills 

Conclusion 

After a brief presentation of the Vet3D project, the theme of the workshop was introduced. 

First of all, the issue of the mismatch between skills required by the labor market and skills 

coming out of Vet paths was highlighted. In the personnel selection phase, employers seem 

to assign an increasing importance to the assessment of the transversal skills of the 

candidates, with a view to providing more specialized technical skills also in the context of 

internal company paths for the training and professional updating of workers. Stakeholders 

believe that VET teachers are generally quite aware of the importance of integrating work 

on enhancing specific/professional skills with adequate work on enhancing transversal skills. 

The analysis of teachers and other stakeholders shows the way of growth in the teachers' 

awareness of the importance of working on enhancing soft skills in the VET context. The 

widespread perception in the sample is that there are, on the other hand, greater deficiencies 

in the awareness of VET students about the importance of investing in the enhancement of 

transversal skills in order to increase their employability prospects. The fragility of some 

VET students is growing and with it, the difficulty of young people to be aware of the 

training courses in which they are involved as well. In this context, it is considered to be a 

priority to intervene in a strengthened measure to increase the awareness of VET students 

on the importance of integrating non-formal experiences into professional training, to also 

invest in the enhancement of their transversal skills. 

It should be noted that in the VET school the offer of supplementary educational paths to 

teaching, conducted by external experts and potentially effective in encouraging the 

development of transversal skills, is growing exponentially. Faced with the breadth of the 

offer of supplementary extracurricular paths to the educational offer and functional to the 

empowerment of soft skills, the following criticalities emerge: 
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- the available school and extra-curricular offers are not presented adequately, and they are 

not highlighting the potential impacts in terms of opportunities for opening up and personal 

empowerment, and therefore as a concrete opportunity to strengthen soft skills; 

-the offer is not presented in an organic and structured form; therefore the students are 

"bewildered" by the breadth of opportunities and struggle to orient themselves and find the 

right path to their profile of interests and expectations. 

- the offer is not included as an adequate self-awareness work conducted with the VET 

students, for reflection on their skills and personal and professional development goals. It is 

necessary to better insert curricular and extra-curricular proposals, within a coherent and 

defined training project, which must necessarily be the result of personalized work (but 

personalized training planning does not always find adequate support in terms of resources 

of space and time dedicated) . 

Finally, it is necessary to improve the integration between professional training courses, 

work based and non-formal training. 

The non-formal training that is carried out in the context of short Erasmus mobility projects 

such as youth exchanges, training, short and medium-term volunteering is very effective for 

integrating teaching, especially towards strengthening some specific transversal skills such 

as flexibility, adaptability, problems solving, ability to work in multicultural groups; this is 

also thanks to the fact that it takes place in a residential form and therefore with the need for 

children to adapt to living in a different context. 

One possibility of intervention is to create spaces of knowledge, comparison and co-planning 

between the operators of the formal and non-formal active education sectors in the school 

and extra-school context, and in favor of the same target of students. 

It is also necessary to intervene in order to strengthen the skills of teachers in the professional 

sector, to make them increasingly competent and prepared to work on the subject of 

strengthening transversal skills.  

Finally, the need to give value to non-formal education paths supplementary to VET teaching 

is highlighted, through adequate certification paths of skills, and favouring the recognition 

of learning gained in a non-formal context in the training system. 

5. International expert discussion 

Erasmus + project VET3D partnership held international online discussion on December 1, 

2022. The discussion aimed to map the actual situation, problems, and possible solutions in 

the VET sector in project countries. Project partners introduced the meeting participants with 
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the main results from project research in VET sector from Result 1 and Result 2 as well as 

discuss the actual problems and challenges in VET sector.  

In total 22 participants from partner countries, namely, Italy, Latvia, Greece, Czech 

Republic, discussed VET sector challenges.  

Main findings: 

1) The lack of teachers, also teachers’ ability to transfer soft skills across all learning 

dimensions, and students’ ability to socialize and build collaboration onsite or in 

presence was mentioned as to be improved as not VET students mainly represent 

Gen Z and digital socializing manner is more common.  

2) Soft skills integration into daily curriculum based on a certain soft skill framework 

was one more dimension.  

3) Students’ engagement in after-class activities like common projects, camps, and 

gaming could be also soft skill promoter, but students may lack time and motivation 

to stay after a long learning day at school.  

The international experts were introduced with Result 1 “DIGICOMP 3D PARTNERSHIP 

REPORT”-  research on the key competencies and soft skills model in Vocational Education 

and Training for VET students” available on a project web page https://vet3dproject.eu/wp-

content/uploads/2022/09/VET3D-IO1Report-Final-.pdf  

The international experts’ meeting is one of Result 2 “3 Dimension learning model for VET”   

activities, finalized  in December 2022. The R2 report was available in January 2023. 

The discussion was held on December 1, 2022 online in Zoom platform at CET 9:00-10:00. 

Join Zoom Meeting 

https://rtucloud1.zoom.us/j/98877485693?pwd=MG9na0UvZ0M2Q3VUZEdPSWJOYzBo

dz09 , Meeting ID: 988 7748 5693, Passcode: 144006. 

 

Image source: Project Net, 2022 

https://vet3dproject.eu/wp-content/uploads/2022/09/VET3D-IO1Report-Final-.pdf
https://vet3dproject.eu/wp-content/uploads/2022/09/VET3D-IO1Report-Final-.pdf
https://rtucloud1.zoom.us/j/98877485693?pwd=MG9na0UvZ0M2Q3VUZEdPSWJOYzBodz09
https://rtucloud1.zoom.us/j/98877485693?pwd=MG9na0UvZ0M2Q3VUZEdPSWJOYzBodz09
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Main conclusions   

From literature review: 

1) Quality vocational education and training improves economy, specifically the labour 

market and entities’ performance.  

2) European skills index 2022 has revealed that mismatching of skills is the biggest 

problem faced on the labour market, which could also be influenced by the low recent 

training indicator score among the citizens – the world is in constant change due to 

globalization and digitalization, thus there is a constant need for up and reskilling.  

3) There is also a strong focus on work – based learning, as historically this part of an 

educational process has been missing.  

4) At the moment, other issues associated with VET concern combating the aftereffects 

of the COVID – 19 pandemic, as well as the ongoing Russian invasion of Ukraine. 

These problems are addressed to integrate Ukrainian refugees in VET systems.  

From Collection of good practices: 

1) VET schools in project countries possess the soft skill integration into non-formal 

learning, but this could be improved in work-based and formal learning. 

From VET sector SWOT analysis:  

1) Possibility to motivate and methodologically support the teachers to focus more on 

soft skills development was recognized as a common opportunity in project 

countries. 

2) Limited knowledge of teachers about methodological ways to integrate soft skills 

into training was detected as a common threat in project countries. 

From national and international expert meetings:  

1) The lack of teachers, also teachers’ ability to transfer soft skills across all learning 

dimensions, and students’ ability to socialize and build collaboration onsite or in 

presence are to be improved; 

2) Students’ engagement in after-class activities like common projects, camps, and 

gaming could be also soft skill promoter, but students may lack time and motivation. 
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